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A Letter from the Editors

“Today’s students are no longer the people our educational system was designed to teach.   
… the single biggest problem facing education today is that our Digital Immigrant instructors,  

who speak an outdated language (that of the pre-digital age), are struggling to teach a 
 population that speaks an entirely new language…”—Marc Prensky

For many years, those of us who have been working 
to develop the field of media literacy have been 

talking about the need to break down the language, 
cultural, and learning barriers between generations. 
Media literacy has always been much more than just 
an add-on to the traditional curriculum or simply 
teaching about and through the media. We have never 
been satisfied with the over-simplified definition of 
“access, analyze, evaluate and create.” It was a starting 
point to begin the conversation. But we knew there 
was something deeper and richer that we were all 
striving for, a more meaningful approach to learning 
that matched the changing culture of the 21st century. 

Media literacy is and has always been fundamentally 
connected to education reform.  

Education reform seeks to shake the foundation of 
the ultimate purpose of education. While there have 
always been conflicting messages about the role of 
education, even from within educational institutions, 
traditionally in the United States, it has been to 
create literate, functioning workers, consumers, and 
citizens. Media literacy advocates have usually worked 
against this traditional view, challenging educators 
and students to think critically about the language of 
media, the power structure of the media industry and 

larger governing institutions, and the impact of all of 
this on individuals, society, and culture. Questioning 
the status quo and empowering students to use media 
for personal and political change do not always fit 
comfortably with the traditionalists’ views of “good” 
citizenship. 

Thus, when talking about media literacy and education 
reform, civic engagement must be a part of the equation. 
Whereas citizenship is defined most often by political 
activities and social connections, civic engagement 
can be viewed more broadly to include attributes of 
personal empowerment and self-fulfillment that lead 
to a stronger sense of belonging within a community. 
In today’s new media generation, a participatory 
culture is developing that is fundamentally changing 
the way people communicate, learn, and engage 
in social and political activities. The institution of 
education in power today, run by yesterday’s digital 
immigrants, is not equipped to address the needs of 
today’s digital natives.  As media literacy advocates, we 
cannot limit our work to drawing a line around what 
we do in academia while it remains a part of this larger 
dysfunctional institution; we must embrace what the 
“new” media literacy is essentially about, striving for 
authentic education reform and meaningful civic 
engagement for all.
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In this issue, we attempt to pull together the work 
of innovators in education who understand the 
connection between the new media landscape, 
genuine learning, and significant civic engagement. 
On the following three pages, we lay the pedagogical 
foundation for this connection with excerpts from 
the work of three exceptional researchers. University 
of California, Irvine researcher Mizuko Ito and 
her team conducted an extensive U.S. study to help 
us define how youth live and learn with new media. 
University of Washington professor, Lance Bennett, 
who is also the founder and director of the Center 
for Communication and Civic Engagement defines 
the challenges of connecting the traditional model of 
the dutiful citizen with the emerging self-actualizing 
citizen of the digital age. MIT’s Henry Jenkins and his 
Project New Media Literacies team of researchers have 
culled all of this research to create a list of needed skills 
for full engagement in today’s participatory culture.

We also have tried to include emerging researchers, 
practitioners, media artists, community organizers, 
and youthful voices to showcase the developing new 
media landscape. We have divided this issue into two 
sections.

Education REfoRm

The field of education is already seeing digital 
natives who are a part of a new wave of reform, 
exploring different approaches to bring meaning and 
significance back into the classroom. Michael Wesch, 
a cultural anthropologist at Kansas State University 
is truly a great “explainer” of the impacts of new 
media on human interaction. Nick Pernisco, Santa 
Monica College associate professor and educational 
film producer, along with one of his former students, 
share the shortcomings they have seen in education 
and their passion for what is possible in the future. 
Kate Vannoy, a Milwaukee teacher and instructional 
designer is creating a new small high school that 
incorporates individualized educational plans in a 
virtual project-based learning environment.

civic EngagEmEnt

Helping youth become civically engaged in today’s 
new media environment is not going to look like 
the traditional citizenship activities that digital 
immigrants have in mind. Andrew Slack, founder 
of the HP Alliance, has connected to youth through 
a shared passion for the Harry Potter stories, using the 
fictional characters and themes as inspiration for 
real-world activism. As a public art project, professor 
and media artist Geri Ulrey built a mobile video booth 
for people to record “Dear Mr. President” messages 
for whoever would be elected in November. Two 
community organizers in Minneapolis and Milwaukee 
are developing a youth-run social networking site 
where students can get involved in public discussions 
on education issues. Paul Baines is working to break 
through the “Guy Code” that pervades mass media 
today, often silencing and disengaging young men 
from open, meaningful dialogue about what it means 
to be a man. Taking a unique and personal approach 
to meaning-making through media, Carly Stasko 
describes how she used creative tools from culture 
jamming, DIY, and media literacy to transform her 
own healing during a bout with cancer.

These researchers, artists, community organizers, and 
teachers are creating a new language of real education 
reform for an informed, connected, self-actualized 
citizenry of the future.*

m a R i E l i  Row E

E d i to r  &  
E x E c . d i r E c to r

K a R E n  a m b Ro s h
N t c  P r E s i d E N t
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The New Media LiTeracies
sKills nEEdEd foR full EngagEmEnt in today’s paRticipatoRy cultuRE

cREatEd by  hEnRy J EnKins , Et  al , pRoJEct nEw mEdia  l itERaciEs

Participatory culture shifts the focus of literacy from one of individual expression to 
community involvement. The new literacies almost all involve social skills developed through 

collaboration and networking. These skills build on the foundation of traditional literacy, 
research skills, technical skills, and critical analysis skills taught in the classroom.

The New skiLLs iNcLude...

The NML white paper Confronting the Challenges of Participatory Culture: Media Education for the 21st Century, 
by Henry Jenkins, with Ravi Purushotma, Katherine Clinton, Margaret Weigel, and  

Alice J. Robison (2006) may be downloaded from the website www.newmedialiteracies.org.

PLay •  the capacity to experiment with 
one’s surroundings as a form of 
problem-solving

PerforMaNce •  the ability to adopt 
alternative identities for the purpose 
of improvisation and discovery

siMuLaTioN •  the ability to interpret 
and construct dynamic models of 
real-world processes

aPProPriaTioN  •  the ability to 
meaningfully sample and remix 
media content

MuLTiTaskiNg •  the ability to scan 
one’s environment and shift focus as 
needed to salient details

disTribuTed cogNiTioN •  the 
ability to interact meaningfully with 
tools that expand mental capacities

coLLecTive iNTeLLigeNce • 
the ability to pool knowledge and 
compare notes with others toward a 
common goal

judgeMeNT •  the ability to evaluate 
the reliability and credibility of 
different information sources

TraNsMedia NavigaTioN •  the 
ability to follow the flow of stories 
and information across multiple 
modalities

NeTworkiNg •  the ability to search 
for, synthesize, and disseminate 
information

NegoTiaTioN •  the ability to travel 
across diverse communities, 
discerning and respecting multiple 
perspectives, and grasping and 
following alternative norms

visuaLizaTioN •  the ability 
to interpret and create data 
representations for the purposes of 
expressing ideas, finding patterns, 
and identifying trends
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Excerpts  from the 2008 Executive Summary of the three-year ethnographic study, a joint project of the University of Southern 
California and the University of California, Berkeley, funded by the John D. and Catherine T. MacArthur Foundation, examining 
young people’s participation in the new media ecology. (http://digitalyouth.ischool.berkeley.edu/report)

Living and Learning with New Media
s u m m a Ry  o f  f i n d i n g s  f Ro m 

t h E  d i g i Ta L  yo u T h  P r o j e c T

b y  m i z u Ko  i to
h E at h E R  a . h o R s t  
m at t E o  b i t ta n t i  
da n a h  b oy d 
b E c K y  h E R R - s t E p h E n s o n  
pat R i c i a  g . l a n g E 
c . J . pa s c o E  
l a u R a  Ro b i n s o n

Social network sites, online games, video-shar-
ing sites, and gadgets such as iPods and mobile 

phones are now fixtures of youth culture. They 
have so permeated young lives that it is hard to be-
lieve that less than a decade ago these technologies 
barely existed. Today’s youth may be coming of age 
and struggling for autonomy and identity as did 
their predecessors, but they are doing so amid new 
worlds for communication, friendship, play, and 
self-expression.

Online spaces enable youth to connect with peers 
in new ways:

fRiEndship-dRivEn nEtwoRKs

Most youth use online networks to extend the 
friendships that they navigate in the familiar con-
texts of school, religious organizations, sports, 
and other local activities. They can be “always on,” 
in constant contact with their friends via texting, 

instant messaging, mobile phones, and Inter-

net connections. With these “friendship-driven” 

practices, youth are almost always associating with 

people they already know in their offline lives. The 

majority of youth use new media to “hang out” and 

extend existing friendships in these ways.

intEREst-dRivEn nEtwoRKs

A smaller number of youth also use the online 

world to explore interests and find information 

that goes beyond what they have access to at school 

or in their local community. Online groups enable 

youth to connect to peers who share specialized 

and niche interests of various kinds, whether that 

is online gaming, creative writing, video editing, 

or other artistic endeavors. In these “interest-

driven” networks, youth may find new peers 

outside the boundaries of their local community. 

They can also find opportunities to publicize and 
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distribute their work to online audiences and to 

gain new forms of visibility and reputation.

sElf-diREctEd, pEER-basEd 
lEaRning

In both friendship-driven and interest-driven 

participation, youth create and navigate new forms 

of expression and rules for social behavior. In the 

process, young people acquire various forms of 

technical and media literacy by exploring new in-

terests, tinkering, and “messing around” with new 

forms of media….By its immediacy and breadth of 

information, the digital world lowers barriers to 

self-directed learning.

Others “geek out” and dive into a topic or talent. 

Contrary to popular images, geeking out is highly 

social and engaged, although usually not driven 

primarily by local friendships. Youth turn instead 

to specialized knowledge groups of both teens and 

adults from around the country or world, with the 

goal of improving their craft and gaining reputa-

tion among expert peers….Geeking out in many 

respects erases the traditional markers of status 

and authority.

New media allow for a degree of freedom and au-

tonomy for youth that is less apparent in a class-

room setting. Youth respect one another’s au-

thority online, and they are often more motivated 

to learn from peers than from adults. Their ef-

forts are also largely self-directed, and the out-

come emerges through exploration, in contrast 

to classroom learning that is oriented toward set, 

predefined goals.

implications foR EducatoRs, 
paREnts, and policymaKERs

New media forms have altered how youth socialize 

and learn, and this raises a new set of issues that edu-

cators, parents, and policymakers should consider.

Social and recreational new media use  
as a site of learning. 

…Youth could benefit from educators being 
more open to forms of experimentation 
and social exploration that are generally not 
characteristic of educational institutions.

Recognizing important distinctions in  
youth culture and literacy. 

…diversity in forms of literacy means that it  
is problematic to develop a standardized set  
of benchmarks to measure levels of new  
media and technical literacy.

Capitalizing on peer-based learning. 

…adults can still have tremendous influence  
in setting “learning goals,” particularly  
on the interest-driven side, where adult  
hobbyists function as role models and more 
experienced peers.

A new role for education? Youths’ participa-

tion in this networked world suggests new ways 

of thinking about the role of education. What 

would it mean to really exploit the potential of 

the learning opportunities available through 

online resources and networks? Rather than 

assuming that education is primarily about 

preparing for jobs and careers, what would it 

mean to think of it as a process guiding youths’ 

participation in public life more generally? Fi-

nally, what would it mean to enlist help in this 

endeavor from engaged and diverse publics that 

are broader than what we traditionally think of 

as educational and civic institutions?*

Lead author Mizuko (MiMi) ito is a cultural anthropologist 
specializing in media technology use by children and youth. she 
holds an MA in Anthropology, a Ph.d. in Education and a Ph.d. 
in Anthropology from stanford university. 
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Excerpts from

Civic Learning in Changing Democracies 
challEngEs foR cit izEnship  and  

c iv ic Educ ation 

b y   w. l a n c E  b E n n E t t

… M ost policy makers define and fund civic 

education programs…based on highly 

conventional citizen models which center around 

the idea of the “Dutiful Citizen” (DC). At a 

minimum, the DC is expected to learn about the 

basic workings of government and related political 

institutions, to understand the values of the 

national civic culture, to become informed about 

issues and make responsible voting choices. The 

challenge for civic education, simply put, is how to 

integrate and adapt these conventional DC virtues 

to the changing civic orientations of the new “self- 

Actualizing Citizen” (AC) who may see her political 

acTuaLiziNg ciTizeN (ac) duTifuL ciTizeN (dc)

diminished sense of government obligation – higher sense 
of individual purpose 

obligation to participate in government centered 
activities 

voting is less meaningful than other, more personally 
defined acts such as consumerism, community 
volunteering, or transnational activism 

voting is the core democratic act 

mistrust of media and politicians is reinforced by negative 
mass media environment 

becomes informed about issues and government by 
following mass media 

favors loose networks of community action – often 
established or sustained through friendships and peer 
relations and thin social ties maintained by interactive 
information technologies 

Joins civil society organizations and/or expresses 
interests through parties that typically employ one-way 
conventional communication to mobilize supporters 

activities and commitments in highly personal 

terms that contribute more to enhancing the quality 

of personal life, social recognition, self esteem, 

or friendship relations, than to understanding, 

support, and involvement in government. The 

table below offers a preliminary contrast between 

the AC and DC models of citizenship.

…Simply arguing for one model over another will 

not serve much purpose…The Dutiful Citizen 

continues to have obvious appeal, particularly to 

educational policy makers, based on the reason-

able perception that citizen activities centered on 

thE dividEd citizEnRy:  thE tRaditional civic Education idEal of thE dutiful citizEn (dc) 
vs. thE EmERging youth ExpERiEncE of sElf-actualizing citizEnship (ac)



7vo l u m e  5 5 , n u m b e r  3   •   2 0 0 8  |  2 0 0 9

counter the perils of isolation through overly per-

sonalized digital media experiences, the learning 

environment for next generation citizens must be 

designed to appeal to the affinity for networks and 

communities of interest….This sense of common 

engagement with one’s own and with others’ issues 

introduces the experience of being part of a public 

as a core element of the learning process.

…Research on the learning environments pre-

ferred by “DotNets” suggests that there are a num-

ber of fundamental changes that can be introduced 

productively into the traditional learning envi-

ronment. …the key to the successful introduction 

of technology in the learning environment is not 

just delivering hardware or software applications, 

but reorganizing the social and psychological con-

texts in which they are used. 

…conventional civics education often treats the 

subject matter as: a) another academic subject, b) 

with right and wrong responses arbitrated by the 

teacher as central authority, and c) students com-

peting in isolation for academic favor.

…learning environments that emphasize old 

style, fact based, teacher-centered pedagogy may 

succeed in imparting abstract facts and skills of 

the sort that can be tested, but, …they do not 

help young citizens translate that knowledge into 

later civic practice. Perhaps the message here is 

that providing learners with tools to experience 

actual civic practice in the learning environment 

makes more sense.*

voting and (at least somewhat) informed opinion 

are necessary to instill in new generations in or-

der to ensure the viability of democratic polities. 

At the same time, recognizing that young citizens 

today may have substantially different social and 

political experiences than their elders did at com-

parable stages of life also seems important to in-

corporate into models of civic education. 

…I suggest various ways in which the logic of civic 

education from the policy level to the classroom 

may begin to address this issue of changing citizen 

roles without sacrificing the focus on DC skills and 

activities. In particular, I suggest a heuristic ap-

proach to engaging young citizens in their educa-

tional environments through four sequential steps 

toward civic engagement, each involving a com-

munication process that enables the individual 

learner to define her own relationship to: 

 1. meaningful issues that enable personal 

identification

 2. relevant information that motivates rather 

than discourages linking the issue to 

government

 3. other (citizen) learners who may provide 

peer recognition and political support for 

initiatives involving the issue

 4. and available citizen pathways to effective 

governmental action on the issue. 

The goal here is not to turn AC individuals into 

DC citizens, but to allow some appreciation for 

DC civic life to grow from personally meaningful 

AC origins.

…Developing a highly individualized sense of 

politics may not be regarded as a problem in the 

AC world, but it is often seen as antithetical to 

the DC view of the democratic polity. In order to 

Founder and director of the center for communication and 
civic Engagement, LANcE BENNEtt has a Ph.d. in political 
science from Yale university and is the ruddick c. Lawrence 
Professor of communication and Professor of Political science 
at the university of Washington.
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if  studEnts  
lEaRn what  
thEy do.. .

what aRE  
thEy lEaRning 
sitting hERE?

In spring 2007 I invited the 200 students enrolled 
in the “small” version of my “Introduction to Cul-

tural Anthropology” class to tell the world what they 
think of their education by helping me write a script 
for a video to be posted on YouTube. The result was 
the disheartening portrayal of disengagement you’ll 
see within the movie’s screenshots included with this 
article. The video was viewed over one million times 
in its first month and was the most blogged about 
video in the blogosphere for several weeks, eliciting 
thousands of comments. With rare exception, edu-
cators around the world expressed the sad sense of 
profound identification with the scene, sparking a 
wide-ranging debate about the roles and responsi-
bilities of teachers, students, and technology in the 
classroom.

Despite my role in the production of the video, and 
the thousands of comments supporting it, I recent-
ly came to view the video with a sense of uneasiness 
and even incredulity. Surely it can’t be as bad as the 
video seems to suggest, I thought. I started wres-

tling with these doubts over the sum-
mer as I fondly recalled the powerful 
learning experiences I had shared 
with my students the previous year. 
By the end of the summer I had be-

come convinced that 
the video was over 
the top, that things 
were really not so 
bad, that the system 
is not as broken as 
I thought, and we 
should all just stop 

worrying and get on with our teaching.But when I 
walked into my classroom for the first day of school 
two weeks ago I was immediately reminded of the 
real problem now facing education. The problem is 
not just “written on the walls.” It’s built into them.

I arrived early, finding 493 empty numbered chairs 
sitting mindlessly fixated on the front of the room. 
A 600 square foot screen stared back at them. Hun-
dreds of students would soon fill the chairs, but the 
carefully designed sound-absorbing walls and ceil-
ing, along with state of the art embedded speakers, 
ensured that there would only be one person in 
this room to be heard. That person would be me, 
pacing around somewhere near stage-left, duck-
ing intermittently behind a small podium housing 
a computer with a wireless gyromouse that will grant 
me control of some 786,432 points of light on that 
massive screen.

The room is nothing less than a state of the art in-
formation dump, a physical manifestation of the all 
too pervasive yet narrow and naïve assumption that 
to learn is simply to acquire information, built for 
teachers to effectively carry out the relatively simple 
task of conveying information. Its sheer size, layout, 
and technology are testaments to the efficiency and 
expediency with which we can now provide students 
with their required credit hours.

My class is popular. We only enroll 400 so there 
should have been plenty of seats but on the first day 
all seats were filled and it was standing room only 
in the back. The room was buzzing with energy as 
friends reconnected after the long summer.

REvis it ing

A Vision of Students Today
Originally published online at Britannica.com Brave New Classroom 2.0 New Blog Forum

b y  m i c h a E l  w E s c h

ParT a:   Education REfoRm
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My teaching assistants consoled me by noting that 
students have learned that they can “get by” without 
paying attention in their classes. Perhaps feeling a 
bit encouraged by my look of incredulity, my TA’s 
continued with a long list of other activities students 
have learned that they can “get by” without doing. 
Studying, taking notes, reading the textbook, and 
coming to class topped the list. It wasn’t the list that 
impressed me. It was the unquestioned assumption 
that “getting by” is the name of the game. Our 
students are so alienated by education that they are 
trying to sneak right past it.

If you think this little game is unfair to those 
students who have been duped into playing, consider 
those who have somehow managed to maintain 
their inherent desire to learn. One of the most 
thoughtful and engaged students I have ever met 
recently confronted a professor about the nuances 
of some questions on a multiple choice exam. The 
professor politely explained to the student that he 
was “overthinking” the questions. What kind of 
environment is this in which “overthinking” is a 
problem? Apparently he would have been better off 
just playing along with the “getting by” game.

Last spring I asked my students how many of them did 
not like school. Over half of them raised their hands. 
When I asked how many of them did not like learning, 
no hands were raised. I have tried this with faculty and 
get similar results. Last year’s U.S. Professor of the 
Year, Chris Sorensen, began his acceptance speech 
by announcing, “I hate school.” The crowd, made up 
largely of other outstanding faculty, overwhelmingly 

I started talking and an almost deafening silence 
greeted my first words. I have always been amazed 
and intimidated by this silence. It seems to so 
tenuously await my next words. The silence 
is immediately filled with the more subtle yet 
powerful messages sent by 500 sets of eyes which 
I continuously scan, “listening” to what they have 
to say as I talk. In an instant those eyes can turn 
from wonder and excitement to the disheartening 
glaze of universal and irreversible disengagement. 
Perpetually dreading this glaze I nervously pace as 
I talk and use grandiose gestures. At times I feel 
desperate for their attention. I rush to amuse them 
with jokes and stories as I swing, twist, and swirl that 
gyromouse, directing the 786,432 pixels dancing 
points of light behind me, hoping to dazzle them 
with a multi-media extravaganza.

Somehow I seem to hold their attention for the full 
hour. I marvel at what a remarkable achievement 
it is to bring hundreds of otherwise expressive, 
exuberant, and often rebellious youths into a single 
room and have them sit quietly in straight rows while 
they listen to the authority with the microphone. 
Such an achievement could not be won by an eager 
teacher armed with technology alone. It has taken 
years of acclimatizing our youth to stale artificial 
environments, piles of propaganda convincing 
them that what goes on inside these environments 
is of immense importance, and a steady hand of 
discipline should they ever start to question it. 

Alfred North Whitehead called it “soul murder.”

thE “gEtting by”  gamE

Reports from my teaching assistants sitting in the 
back of the room tell a different story. Apparently, 
several students standing in the back cranked up 
their iPods as I started to lecture and never turned 
them off, sometimes even breaking out into dance. 
My lecture could barely be heard nearby as the 
sound-absorbing panels and state of the art speakers 
were apparently no match for those blaring iPods. 
Scanning the room my assistants also saw students 
cruising Facebook, instant messaging, and texting 
their friends. The students were undoubtedly 
engaged, just not with me.

dubbed “the explainer” by Wired magazine, MichAEL WEsch 
is a cultural anthropologist at kansas state university exploring 
the impacts of new media on human interaction. he is also a 
member of Britannica’s Editorial Board of Advisors. After two 
years studying the impacts of writing on a remote indigenous 
culture in the rainforest of Papua New Guinea, he has turned 
his attention to the effects of social media and digital technol-
ogy on global society. his videos on technology, education, and 
information have been viewed over ten million times and are 
frequently featured at international film festivals and major aca-
demic conferences. Wesch has won several major awards for his 
work, including a Wired rave Award and the John culkin Award 
for outstanding Praxis in Media Ecology. he has also won
several teaching awards, including the 2008 cAsE/carnegie u.s.
Professor of the Year for doctoral and research universities.
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Texting, web-surfing, and iPods are just new 
versions of passing notes in class, reading novels 
under the desk, and surreptitiously listening to 
Walkmans. They are not the problem. They are just 
the new forms in which we see it. Fortunately, they 
allow us to see the problem in a new way, and more 
clearly than ever, if we are willing to pay attention to 
what they are really saying.

They tell us, first of all, that despite appearances, 
our classrooms have been fundamentally changed. 
There is literally something in the air, and it is 
nothing less than the digital artifacts of over one 
billion people and computers networked together 
collectively producing over 2,000 gigabytes of 
new information per second. While most of our 
classrooms were built under the assumption that 
information is scarce and hard to find, nearly the 
entire body of human knowledge now flows through 
and around these rooms in one form or another, 
ready to be accessed by laptops, cellphones, and 
iPods. Classrooms built to re-enforce the top-
down authoritative knowledge of the teacher are 
now enveloped by a cloud of ubiquitous digital 
information where knowledge is made, not found, 
and authority is continuously negotiated through 
discussion and participation. In short, they tell us 
that our walls no longer mark the boundaries of our 
classrooms.

And that’s what has been wrong all along. Some 
time ago we started taking our walls too seriously–
not just the walls of our classrooms, but also the 
metaphorical walls that we have constructed around 

agreed. And yet he went on to 
speak with passionate conviction 
about his love of learning and the 

desire to spread that love. And there’s the rub. We 
love learning. We hate school. What’s worse is that 
many of us hate school because we love learning.

what wEnt wRong? 

How did institutions designed for learning become 
so widely hated by people who love learning?

The video seemed to represent what so many were 
already feeling, and it became the focal point 
for many theories. While some simply blamed 
the problems on the students themselves, others 
recognized a broader pattern. Most blamed 
technology, though for very different reasons. 
Some simply suggested that new technologies are 
too distracting and superficial and that they should 
be banned from the classroom. Others suggested 
that students are now “wired” differently. Created 
in the image of these technologies, luddites imagine 
students to be distracted and superficial while 
techno-optimists see a new generation of hyper-
thinkers bored with old school ways.

But the problems are not new. They are the same 
as those identified by Neil Postman and Charles 
Weingartner nearly 40 years ago when they described 
the plight of “totally alienated students” involved in 
a cheating scandal (a true art form in the “getting 
by” game) and asked, “What kind of vicious game is 
being played here, and who are the sinners and who 
the sinned against?” (1969:51).
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our “subjects,” “disciplines,” and “courses.” 
McLuhan’s statement about the bewildered child 
confronting “the education establishment where 
information is scarce but ordered and structured 
by fragmented, classified patterns, subjects, and 
schedules” still holds true in most classrooms today. 
The walls have become so prominent that they are 
even reflected in our language, so that today there 
is something called “the real world” which is foreign 
and set apart from our schools. When somebody 
asks a question that seems irrelevant to this real 
world, we say that it is “merely academic.”

Not surprisingly, our students struggle to find 
meaning and significance inside these walls. They 
tune out of class, and log on to Facebook.

thE solution

Fortunately, the solution is simple. We don’t have to 
tear the walls down. We just have to stop pretending 
that the walls separate us from the world, and begin 
working with students in the pursuit of answers to 
real and relevant questions.

When we do that we can stop denying the fact that 
we are enveloped in a cloud of ubiquitous digital 
information where the nature and dynamics of 
knowledge have shifted. We can acknowledge that 
most of our students have powerful devices on 
them that give them instant and constant access to 
this cloud (including almost any answer to almost 
any multiple choice question you can imagine). We 
can welcome laptops, cell phones, and iPods into 
our classrooms, not as distractions, but as powerful 

learning technologies. We can 
use them in ways that empower 
and engage students in real world 
problems and activities, leveraging the enormous 
potentials of the digital media environment that 
now surrounds us. In the process, we allow students 
to develop much-needed skills in navigating and 
harnessing this new media environment, including 
the wisdom to know when to turn it off. When 
students are engaged in projects that are meaningful 
and important to them, and that make them feel 
meaningful and important, they will enthusiastically 
turn off their cellphones and laptops to grapple 
with the most difficult texts and take on the most 
rigorous tasks.

There are many faculty around the world who have 
enthusiastically embraced the challenge to bring 
meaning and significance back into the classroom. 
Many of them are featured in this journal. If you are 
interested in the specifics of how I attempt to solve 
the significance problem in the large class featured 
in the video and discussed in this post, check out 
the World Simulation, a project in 
which students explore the dynamics of 
how the world works in order to create 
a simulation recreating the past 500 
years of history and exploring 100 years 
into the future. I discuss the project 
and my use of technology in detail in 
A Portal to Media Literacy, available 
on YouTube, and in the essay, “Anti-
Teaching: Confronting the Crisis of 
Significance.”*
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Daniel’s Story of EducationDaniel’s Story of Education

i had done when i was in elementary 

school.  the first year was fine.  

however, the next semester, we 

started to read a history book.  for 

the next three years, we kept reading 

that same book.  also, i did math 

problems that i had done when i was 

nine years old.  i don’t know what 

kept me at that school.  i did not like 

it.  there was no homework.  after 

a year of fighting with one of my 

teachers, i decided to go to a regular 

high school.  it was so much better.  

once more, i was starting to do my 

work on the computer.  i got up to 

speed and i graduated a year and a 

half later with a diploma and with 

honors.  it was overwhelming catching 

up, but i do not regret it.

i had to continue to advocate for 

myself in college.  i had to explain to 

professors over and over about my 

disability.  most of them understood, 

except for one math 

professor.  i asked him 

to explain what he was 

doing on the board, but 

My name is daniel cubas.  i was 

born blind and with cerebral 

palsy.  i started school in los angeles 

when i was six years old.  as a child, 

i tried to learn braille, but i was 

never able to because of the cerebral 

palsy.  i still did a lot of reading.  my 

homework was to answer each 

question at the end of a story.  i 

would have two tapes, one would have 

the short story and the questions, 

and the other one would be blank 

for me to dictate my answers.  i also 

took spelling by the same process.  

the tests were done verbally.  at the 

age of nine or ten, i learned how to 

use computers.  by the time i went to 

junior high, i had received an award 

for using the computer well.

in middle school, i tried going to 

an integrated junior high, but left 

because the teasing was so bad 

from both disabled and non-disabled 

students.  and the teachers offered 

no support.  i missed many days of 

school and got behind.  i went to 

another special education center as 

he never did.  i was completely 

lost and frustrated.  people did not 

know how to teach me math.  by 

this time, my teachers were sending 

me my homework assignments by 

email.  i would also send them my 

completed work in this way, but not 

in this math class.  i dropped it.  my 

major was broadcasting.  in a required 

broadcasting class, i fell behind 

because i had to “watch” videos and 

write what i “saw.” i had scribes for 

every class i took in college, but the 

scribe that i had for this class did not 

know how to meet my special needs 

and i failed.  the only way that i was 

able to finish college and obtain a 

degree was because they substituted 

the math class for a speech class in 

which i did really well.  also, they 

substituted the broadcasting class 

for a journalism class.  how do i feel 

about my education after all these 

years? i feel frustrated.  i 

plan to write a book about 

my life someday.

s u c c e s s e s  a N d  r oa d b Lo c k s 
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dANiEL cuBAs, a recent graduate from santa 
Monica college with an Associate in Ar ts 
degree, is a musician, a radio show host, makes 
and sells his own t-shir ts at stores like kitson... 
and is blind.  Nick Pernisco, one of daniel’s 
former professors, created a documentary that 
follows daniel as he discusses his successes 
and roadblocks on his journey to achieving 
his goals.  daniel is hoping to attend a 
broadcasting school that has promised to tailor 
the coursework to his abilities and prepare 
him to work at a radio station.  the only 
problem is that the program costs just over 
$10,000, money that daniel doesn’t have.   
it’s a touching and uplifting story that will 
surely inspire all who watch it.  You can  
watch the documentary in its entirety here:  
http://carmelinafilms.com/daniel.htm

Social changE for  
   Social nEtworking
i was always interested in how social 

networking websites worked ever 

since they started to spring up.  after 

months of hearing all the good things 

about myspace, i decided to create an 

account.  it was easy.  the only thing 

i did not like was the captia.  this is 

the security system a site uses to 

verify that the person entering the 

site is a person and not a spammer.  

you are asked to type the characters 

that appear in an image.  one of my 

brothers had to help me out.  blogspot 

uses this same system, however, for 

blind users there is a link that says 

listen to the characters.  this is one 

simple example of how access to 

media can be difficult for people with 

disabilities.  i was frustrated with my-

space and decided to be done with it.

then i tried blogging, skype, 

facebook, and youtube which were 

much better.  i am able to comment 

on other people’s blogs, and i 

know when someone has left me a 

comment on mine.  i post videos on 

my blog, send my blog address to the 

new people i meet 

in skype, and i use 

facebook to make 

all these come 

together.  

however, i am 

now ready to 

develop my own 

website, a space where everyone will 

come together and be able to get to 

know me.  after hearing politicians 

only talk about the rich and middle 

class people, after seeing websites 

inaccessible to the disabled, and 

after hearing so much about why the 

disabled community can’t do this or 

that, i have become tired.  my dream 

has always been to live in a world 

where everyone helps one another, a 

world where the internet is accessible 

to all.  am i too idealistic? do i strive 

for perfection? the answer is yes.  this 

world is not going to be perfect.  i 

know that.  what i want is to teach 

people to see life from a different 

perspective.  through my writings, 

i want people to see what it is like 

to be disabled.  my website will be 

like the world i dream about.  it will 

have things in braille, describe videos 

for those who 

can’t see, a blog 

of my thoughts 

and experiences, 

resources to 

help people with 

disabilities, a radio 

show, pictures 

with text, and so 

much more.  i strongly believe that 

this can be done.  if i want to see 

change, i need to start with my own 

work.  hopefully, others will learn 

from me, and they will change things 

for the benefit of all.  At first, the 

change will happen in the internet 

world, but it will lead to change in the 

real world also.*
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New Media and the Coming
                   Changes in Education

b y  n i c K  p E R n i s c o

W hen I was growing up as a child in the 1980’s, 

I couldn’t help but to be excited about the new 

technology and media around me. I was raised 

on a steady diet of television, video games, and 

computers, and so it’s no wonder that technology 

and media were strong influences on who I am 

today. Technology influenced my career goals of 

being a digital media producer, wanting to record 

and edit audio and video using the wonderful 

new tools just emerging when I started. And 

when I began teaching media courses, I knew that 

technology would be a large part of what I taught. 

But until recently, I never thought that technology 

could be more than just a teaching tool. Beyond 

just using a CD player to play music or a DVD 

player to watch a movie, technology has proved 

itself a great way to relate to today’s youth, most 

of whom are even more tech savvy and media 

saturated than I was.

Today’s young people have been using computers 

since they were three or four, and sometimes earlier 

than that. They’ve been watching TV ever since 

their parents first propped them on their laps, 

learning about culture through the magic window. 

And they’ve been online and using cell phones for 

as long as they can remember. They spend more 

time on social networks like MySpace and Facebook 

than they do doing homework. Whenever they 

have a question about their homework, they skip 

their parents and find the answers in a place that 

holds all of the answers: Google. And when young 

people need to contact a friend, they do it with a 

text message on their cell phones, using acronyms 

like LOL and abbreviations like “U” instead of 

“you”. Clearly, young people interact with the 

world in a new way.

Many parents and other concerned adults I’ve 

spoken with believe that this is the end of the 

world as we know it. Literacy rates are spiraling 

downward. Kids don’t know basic spelling or 

grammar anymore. Many adults are quick to blame 

technology and the media. After all, when they 

can be instantly gratified by Google or Wikipedia, 

why should kids put in the extra effort to go to 

the library to do “quality research”? But what if 

it’s not the kids that are failing, but instead it’s 

us who are failing them? What if the teachers and 

parents who are so adamant about kids following 

the rules of life simply don’t realize that the rules 

are changing, and that kids are the ones changing 

them? What if we could increase literacy rates, SAT 

w h at  i f  w E  c o u l d  i n c R E a s E  l i t E R a c y 

R at E s  …  a n d  o v E R a l l  l E a R n i n g  b y  J u s t 

l i s t E n i n g  to  t h E  K i d s ?



15vo l u m e  5 5 , n u m b e r  3   •   2 0 0 8  |  2 0 0 9

Nick PErNisco is an Associate Professor of Broadcasting and 
communication at santa Monica college, and a Media Lecturer 
at california state university, Northridge.  Before teaching, Mr. 
Pernisco was a media professional working in the radio and mu-
sic industries.  he is the founder of understand Media, a media 
literacy advocacy organization, and he is founder and executive 
producer at carmelina Films, a production company specializing 
in educational documentaries and television programming.  Mr. 
Pernisco has produced numerous videos about media literacy 
and media education, and he frequently speaks at conferences 
nationwide about the benefits of melding media, technology, and 
education.

scores, high school graduation rates, and overall 

learning by just listening to the kids? The world 

is changing quickly, and the world our children 

will inherit will be quite different from the one we 

leave behind. 

What we need most in 21st century education is a 

new way of teaching tomorrow’s citizens. While 

we rely on textbooks written by “experts” to teach 

children about the world, today’s youth rely on social 

networks assembled by people like them to teach 

them about life. Instead of one person deciding what 

is right or wrong, an entire community decides. 

Today’s youth uses technology to research facts and 

opinions, and unlike with textbooks, they have a 

say in where those facts and opinions come from. 

Instead of a single expert on a particular topic, kids 

rely on millions of witnesses to events and issues, 

helping to form a collective intelligence that gives 

them a broader perspective. Additionally, instead 

of cramming their brains with a huge amount of 

facts, terms, and data, we should be teaching kids 

how to search through the data to come to their own 

conclusions. We should be teaching kids research 

skills, not research results.

We need a new way of looking at the media and 

technology being consumed by kids. We should 

stop looking at playing video games as an activity 

that “rots their brains,” and instead look at the data 

that suggests that kids are actually smarter, more 

physically agile, and better socially adjusted when 

they play video games. We should stop saying that 

texting is ruining the English language, and start 

realizing that the English language is changing, 

just as it has for hundreds of years. We should be 

happy that kids are learning to put their thoughts 

into concise, 160 character messages, as they do 

with texting and Twitter. Instead of telling kids 

that too much time spent on social networking is 

bad for them, we should encourage them, since 

this will likely be the way we communicate in the 

future (not to mention the way that elections will 

be won). They’re learning to communicate using 

methods that are quickly becoming highly valued 

in our society. Adults need to accept this reality. 

Then I will be able to do the job I believe is needed 

as an educator, embracing technology and media 

in education. 

No matter what subject I’m teaching, my classrooms 

are always filled with technology. Whether I’m 

teaching an Introduction to Communications 

course, or a Radio Production class, I use 

technology to better relate to students. As an 

example, assignments and projects traditionally 

written on paper are now being delivered online. 

There is no point in having students keep a written 

journal if they can keep a blog to accomplish the 

same objective. Instead of turning in a CD or DVD 

of a finished project, students now create MP3 

files and e-mail them to me. Not only does this 

allow students to use the skills they already know to 

complete a project, but it also saves money, saves 

w h At  w e  n e e d  m o s t  i n  2 1 s t  c e n t u ry 

E d u c at i o n  i s  a  n E w  way  o f  t E a c h i n g 

to m o R R o w ’ s  c i t i z E n s .
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time, and helps save the environment. Students are 

encouraged to use laptops in class to keep notes, 

and later upload those notes to Wikis for review 

by the rest of the class. My classrooms contain less 

lecturing and more discussion, allowing students 

to discuss new ideas and concepts with each 

other. My role turns from “know it all expert” 

to moderator, and this earns students’ respect 

and makes them want to learn. Difficult concepts 

become fun, boring lectures become interesting, 

and learning actually happens.

I’m often asked to speak at conferences about using 

technology in the classroom. I enjoy talking to 

teachers of all grade levels, and sharing my thoughts 

on technology’s role in the future of education. I 

also speak directly with students and ask them how 

their learning environments can be improved. 

At the recent Media Literacy Café held jointly at 

Santa Monica College and via teleconference with 

Audubon High School in Wisconsin, I asked the 

local students a simple question: “What can make 

you want to learn?” One response I received was 

“Learning has to be fun.” So I asked them if they 

thought learning Math, English, and Science 

could be fun. This started a discussion about 

how students want to have an active role in their 

education. They want to use things like texting, 

video games, and social networks to learn. My own 

research and classroom experiments have shown 

that this type of learning is possible. We can use 

technology and media to teach kids the skills they 

need to succeed, but this will take some initiative 

on the part of teachers. It’ll take a fundamental 

shift in pedagogy. The good news is that this is 

happening little by little today.

Teachers around the country are starting to find 

new ways to teach today’s young people. I belong 

to a social network for teachers using technology 

to make learning a better experience. The 

community called Classroom 2.0 has over 15,000 

teachers as members. Some are already technology 

experts, using technology to help change students 

lives. But most teachers on Classroom 2.0 are still 

trying to find their way. Just like their students do 

on MySpace, Classroom 2.0 allows teachers to post 

their profiles, chat in discussion forums, write 

blogs, exchange ideas, and create new knowledge. 

A teacher shares a single idea, that idea is discussed 

by other teachers, and in the end an entirely new 

idea is formed. This is collective intelligence, and 

it’s how our students are becoming smart about the 

world. At Classroom 2.0, teachers not only learn 

new ways to teach students, but they’re learning in 

the same way that today’s students learn.

Education is changing – of this we have no doubt. 

The skills and abilities that students need in 

order to succeed in life are different. As teachers, 

we have responsibilities to meet students on this 

new playing field. Only then, will we be able 

to increase learning, raise success rates, and 

produce students prepared for the challenges that 

await them in the 21st century. I’m proud to be 

involved at the forefront of this coming change, 

and I hope others will join me to help make our 

educational system better.*

… s t u d E n t s  wa n t  to  h av E  a n  a c t i v E  R o l E 

i n  t h E i R  E d u c at i o n …  t h i s  w i l l  ta K E  s o m E 

i n i t i at i v E  o n  t h E  pa Rt  o f  t E a c h E R s .   i t ’ l l  

ta K E  a  f u n d a m E n ta l  s h i f t  i n  p E d a g o g y.  

t h E  g o o d  n E w s  i s  t h at  t h i s  i s  h a p p E n i n g 

l i t t l E  b y  l i t t l E  to d ay.
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Online learning has had an enormous effect on my 

life over the last ten years. It began with my own 

education and then spilled over into the education 

of my students. This powerful steamroller of learn-

ing does not stop for common educational obstacles 

or learning styles. It plows through gender, read-

ing levels, and cognitive abilities to pave the way for 

increased communication and authentic assessment 

opportunities for all students.  Whether it is used 

independently as a complete course or blended with 

traditional classroom activities, online learning is a 

powerful tool that can have an impact on some of 

the educational reform issues schools face today. 

As a new teacher with a young family I had 

more drive than time to increase my education. 

Online learning offered me the opportunity 

to obtain a masters degree and the passion to 

continue on to the completion of a research 

dissertation. As an undergrad, I struggled 

through ten years of unsatisfying educational 

experiences. Only when I discovered my place 

in the world of online education did I shed the 

inhibitions and pain of traditional educational 

experiences to gain confidence and knowledge 

rapidly and with much fervor. 

I was so delighted with the freedom and personal 

nature of this new form of learning that I went a 

bit overboard. Taking classes just to take another 

online class asking: “Are all online courses this 

good? Can they all satisfy my educational needs?” 

kAtE vANNoY, Ph.d. is an instructional technology Leader and 
teacher at Audubon technology and communication center in 
Milwaukee, Wisconsin. she incorporates online learning activities 
into her face-to-face curricula with the philosophy that a wide 
range of learning experiences will provide all students with 
more oppor tunities to succeed.

Authentic Learning Online 
b y  K at E  va n n oy, p h . d.
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Sadly, no not all did. This reality started my quest 

for finding out what makes quality online courses 

so good while others fall so horribly short. Where 

does one start? I decided to start at the beginning   

with the work of instructional designers who 

facilitate learning and create traditional and non-

traditional educational tools.

I dove into research that might tell me how 

instructional designers create online learning 

spaces- that was overwhelming. So I narrowed 

my research down to one question; how do 

instructional designers use a course management 

system (CMS)?  Course management systems, such 

as Moodle, Blackboard, or D2L, are software systems 

that offer a collection of tools for assessment, 

communication, uploading and downloading of 

content, students’ work, administration of student 

groups, tracking and grading. To learn about the 

educational possibilities for a CMS, I studied 

how instructional designers make use of all these 

tools. After conducting a survey, I found that a 

course management system provides opportunities 

to enhance pedagogy; the system’s tools and the 

instructional designer’s role all impact curricular 

decisions; and finally, CMS activities and strategies 

align with learning objectives.

The study explained that instructional designers 

showed adaptability and flexibility in their use of 

the ADDIE model of instructional design (Analyze, 

Design, Develop, Implement, and Evaluate) when 

using a course management system. Previous 

research shows that instructional designers use the 

ADDIE model freely as it relates to each project 

independently. The data I collected supports this 

idea. Ultimately, the needs of students, teachers, 

administrators, and clients whom instructional 

designers serve impact their decisions. 

The success or failure of an online course then 

depends on how well the designer reads the needs 
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of his/her audience. This is true of any educational 

experience- but the online world opens up the 

audience and addresses several needs of diverse 

learners with the same strokes of the keyboard. For 

example- if a student needs extra time to process 

information- who is to say he or she cannot take it? 

No one is rushing through the content to squeeze 

the full lecture into the 45 minutes allotted in a 

traditional face-to-face course. Online, there are 

no time constraints. If I take twenty minutes to 

read a passage and you only take five, the rest of 

the class knows no difference. I can watch a video 

to supplement the reading, a video that you may 

not need to watch. You may be the type of student 

who questions everything and therefore cross-

references something from the reading- just to 

make sure the teacher has it right or to argue a 

point missed. As a classmate online, I may not have 

caught what you did, but I read your challenge to 

the teacher and cheer you on. The information 

passes through us both, but in very different ways.

A course management system affords great 

opportunity to enhance pedagogy and provide 

tools needed to meet authentic learning objectives. 

Teachers who use it can design instruction to 

meet the diverse needs and learning styles of 

students. Students who may not be comfortable 

in the traditional face-to-face classroom can 

find themselves comfortable accessing, sharing 

and expressing themselves online. Teachers, 

students and online tools are already ingrained in 

education.  Introducing and bringing teachers and 

students together through a course management 

system seems a natural progression. I am excited 

to participate in the evolution of this relationship 

between teachers, students and online learning at 

my school where we have just opened a small charter 

high school to complement an already successful 

middle school program.

In the fall of 2008, at Audubon Technology 

and Communication Center High School, we 
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welcomed our first class of ninth-graders. Due 

to the high number of computer and technology 

classes at the middle school, the staff and students 

are already highly skilled in both technology 

and communication. At the high school level, 

students will be exposed to rigorous project-based 

activities that will be managed in an online course 

management system.  The emphasis will be on how 

technology is used as a tool for learning, not just 

the technology itself. During the first two years, 

the students will be guided through a scaffolded 

curriculum that will develop them as independent 

learners. This will prepare students for internships 

and online coursework in their final years, 

further enhanced by college distance learning 

and other learner-centered programs. A focus on 

individualization for student success in learning 

will occur when student, parent and staff complete 

the Personalized Education Plan (PEP) that will 

outline the student’s career goals and document 

progress toward achieving those goals.  

This educational setting emphasizes flexibility 

for individual learning styles.  It provides the 

opportunity for improved communication and 

authentic assessment practices.  In this setting, I 

am able to apply my instructional design research 

creatively. Through our modest efforts in a small 

learning community, we hope to build a sound 

pedagogical model of an authentic diverse learning 

environment.  We must move away from the 20th 

century factory model of schooling with all of its 

obvious limitations.  It is time to take advantage of 

the tools of new media and our knowledge of solid 

instructional design to create an individualized 

model of learning that reduces the barriers of time 

and place.  This approach will bring about real 

literacy and learning, the much needed education 

reform of the 21st Century. *
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kaTe asked her 9Th graders To TaLk abouT  
Their oNLiNe exPerieNces.  They aNswered  

wiTh breviTy aNd hoNesTy iN The  
coMMuNicaTioN sTyLe of Today’s youTh:

I have to be honest. I really hate the  
internet filtering system. I’m glad it blocks me from 
inappropriate websites that I get led into but it gets 

in my way so much. It even blocks a lot of educational 
websites and it’s hard to find the information i’m  

looking for. I think the district OVER  
blocks websites.

i think it just limits us... because  
the majority of the times that we  

find something interestin for a project or 
something... its blocked. im really not  

sure how they protect us.

how do you exPress 
yourseLf oNLiNe?

how do you access  
iNforMaTioN aNd News?

I usually learn everything I  
know from the internet. You’ll find me 

reading on the internet almost all  
of the time.

how do you access  
iNforMaTioN aNd News?

I usually learn everything 
I know from the internet. You’ll find me 

reading on the internet almost all  
of the time.

wheN you fiNd soMeThiNg iNTeresTiNg, 
do you share iT? how aNd wiTh whoM?

so i showed my teacher 
Miss. Dyer. If I find something  

I think is interesting, I will usually  
share it with my sister, mom, or dad  

by telling them about it.
how do you defiNe 
yourseLf oNLiNe?

okay.

telling them  
about struggles ive 

had. i guess

I don’t really express  
myself online very much. I have a  

Myspace that I barely ever go on but  
usually by email. I also have a few websites 
that I haven’t updated in a while that tells 
the world what i’m up to. People can usually 

tell how I am doing by the voice in  
my words and word choice.

whaT do you ThiNk of your schooL’s 
iNTerNeT fiLTeriNg sysTeM? does iT 
ProTecT you? does iT LiMiT you?

its real good sometimes but  
you guys should unblock a few websites  
after school. for ex. myspace progect  

playlist and game websites. i would  
really respect that.
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an intERv iEw with thE  haRRy pottER  all iancE ’ s  foundER ,  

aNdrew sLack

How “Dumbledore’s Army”  
Is Transforming Our World 

by Henry Jenkins

T he Harry Potter Alliance has adopted an 

unconventional approach to civic en-

gagement—mobilizing J.K. Rowling’s 

best-selling Harry Potter fantasy novels as a platform 

for political transformation, linking together tra-

ditional activist groups with new style social net-

works and with fan communities. Its youthful 

founder, Andrew Slack, wants to create a “Dumb-

ledore’s Army” for the real world, adopting fan-

tastical and playful metaphors rather than the lan-

guage of insider politics, to capture the imagina-

tion and change the minds of young Americans. 

In the process, he is creating a new kind of media 

literacy education—one which teaches us to re-

read and rewrite the contents of popular culture 

to reverse engineer our society. One can’t argue 

with the success of this group which has deployed 

podcasts and Facebook to capture the attention 

of more than 100,000 people, mobilizing them 

to contribute to the struggles against genocide in 

Darfur or the battles for workers’ rights at Wal-

Mart or the campaign against Proposition 8 in 

California.

The Harry Potter novels taught a generation to read 

and to write (through fan fiction); Harry Potter 

now may be teaching that same generation how 

to change their society. The Harry Potter novels de-

picted its youth protagonists questioning adult 

authority, fighting evil, and standing up for their 

rights. It offers inspirational messages about em-

powerment and transformation which can fuel 

meaningful civic action in our own world. For ex-

ample, in July 2007, the group worked with the 

Leaky Cauldron, one of the most popular Harry 

“ w E  d o  n ot  n E E d  m a g i c  to  c h a n g E  t h E 

w o R l d, w E  c a R Ry  a l l  t h E  p o w E R  w E  n E E d 

i n s i d E  o u R s E lv E s  a l R E a dy : w E  h av E  t h E  

p o w E R  to  i m a g i n E  b E t t E R .” 

— JK rowl ing , at  harvard commencement speech 2008

ParT b:   civic EngagEmEnt
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up to the fact that Voldemort has returned. 
The HP Alliance strives to be a Dumbledore’s 
Army for the real world that is trying to wake 
the world up to ending the genocide in Darfur. 
 
Recently we have expanded our scope, discuss-
ing human rights atrocities in Eastern Burma, 
and we’re going to be incorporating the Congo 
into our vision soon. The parallels don’t stop 
with this notion of Dumbledore’s Army waking 
the world up to injustice. The Harry Potter books 
hit on issues of racism toward people who are not 
“pure blooded” Wizards just as our world con-
tinues to not treat people equally based on race. 
House elves are exploited the way that many em-
ployers treat their workers in both sweat shops in 
developing nations and even in superstores like 
Wal-Mart. Indigenous groups like the Centaurs 
are not treated equally just as indigenous groups 
in our world are not treated equally. And just as 
many in our world feel the need to hide in the 
closet due to their sexual orientation, a character 
like Remus Lupin hides in the closet because of 
his identity as a werewolf, Rubeus Hagrid hides in 
the closet because of his identity as a half-giant, 

ANdrEW sLAck is the founder and executive director of 
the harry Potter Alliance where he works on innovative ways 
to mobilize tens of thousands of harry Potter fans through a 
vibrant online community. Andrew has also co-written, acted in, 
and produced online videos that have been viewed more than 
7 million times. he has taught theater workshops and served as 
a youth worker for children and adolescents throughout the us 
and Northern ireland. A Phi Beta kappa graduate of Brandeis 
university, Andrew is dedicated to learning and extrapolating 
how modern myth and new media can transform our lives both 
personally and collectively.

hENrY JENkiNs is the deflorez Professor of the humanities 
and the director of the comparative Media studies Program 
at Mit. he is one of the leaders of the Education Arcade, a 
major effor t to explore the potential educational uses of video 
games, and the primary architect of the vir tual screening room, 
a digital textbook for teaching film analysis. he is the author or 
editor of twelve books on various aspects of media and popular 
culture, including Textual Poachers: Television Fans and Participa-

tory Culture, From Barbie to Mortal Kombat: Gender and Computer 

Games, The Children’s Culture Reader, Democracy and New Media, 

and Convergence Culture: Where Old and New Media Intersect.

Potter news sites, to organize house parties around 

the country focused on increasing awareness of 

the Sudanese genocide. Participants listened to 

and discussed a podcast which featured real-world 

political experts—such as Joe Wilson, former U.S. 

ambassador; John Prendergast, senior advisor to 

the International Crisis Group; and Dot Maver, 

executive director of the Peace Alliance—alongside 

performances by Wizard Rock groups such as Harry 

and the Potters, The Whomping Willows, Draco and the Mal-

foys, and the Parselmouths. The HP Alliance has cre-

ated a new form of civic engagement which allows 

participants to reconcile their activist identities 

with the pleasurable fantasies that brought the fan 

community together in the first place.

In this interview, Slack spells out what he calls the 

“Dumbledore Doctrine,” explores how J.K. Row-

ling infused the fantasy novels with what she had 

learned as an activist for Amnesty International, and 

describes how the books have become the spring-

board for his own campaign for social change. 

Along the way, he offers insights which may be help-

ful to other groups who want to build a bridge from 

participatory culture to participatory culture.

Q   can you dEscRibE what thE hp alliancE 

is ,  and what its coRE goals aRE?

A   The Harry Potter Alliance, or the HP Alli-
ance is an organization that uses online organiz-
ing to educate and mobilize Harry Potter fans to-
ward being engaged in issues around self empow-
erment as well as social justice, by using parallels 
from the books. With the help of a whole network 
of fan sites and Harry Potter themed bands, we 
reach about 100,000 people across the world. 
The main parallel we draw on comes from Harry 
Potter and the Order of the Phoenix where Harry starts 
an underground activist group called “Dumb-
ledore’s Army” to wake the Ministry of Magic 
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and Harry Potter is literally forced to live inside 
a closet because of his identity as a Wizard. With 
each of these parallels, we talk to young people 
about ways that we can all be like Harry, Herm-
ione, Ron and the other members of Dumb-
ledore’s Army and work for justice, equality, and 
for environments where love and understanding 
are revered.

The average person we reach is somewhere between 
the ages of thirteen and twenty-five, very passion-
ate, enthusiastic, and idealistic—but often with very 
few activist outlets that speak to them. And this is no 
coincidence. Unfortunately, so much of our cul-
ture directed at young people is about asking them 
to consume. It’s looking at them as dollar signs, as 
targets for advertising. Harry Potter is a great example 
of a book that hasn’t done that. Of course there’s 
merchandising, but fundamentally the message of 
the book is empowering for young people.

Young people are depicted in the books as often 
smarter, more aware of what’s happening in the 
world, than their elders. (Of course, there are 
some great examples to the contrary where very 

wise adults have mentored and supported young 
people as they have taken action in the world.) 
These books represent a very empowering tool for 
young people, who have taken it into their hands—
and created Websites and fan fiction, and a whole 
genre of music called “wizard rock” around Harry 
Potter. And it’s been extraordinary. So we are uti-
lizing all of that energy and momentum to make a 
difference in the world for social activism. We are 
essentially asking young people the same question 
that Harry poses to his fellow members of Dumb-
ledore’s Army in the fifth movie, “Every great Wiz-
ard in history has started off as nothing more than 
we are now. If they can do it, why not us?” This is a 
question that we not only pose to our members, we 
show them how they can start working to be those 
“great Wizards” that can make a real difference in 
this world; and whose imprint can have a value that 
is loving, meaningful, and nothing short of hero-
ic. The enthusiasm we’ve seen from young people 
is just astounding.

By translating some of the world’s most pressing 
issues into the framework of Harry Potter, we make 
activism something easier to grasp and less intimi-
dating. Often we show them fun and accessible 
ways they can take action and express their passion 
to make the world better by working with one of 
our partner non-government organizations.

Q   J .K. Rowling usEd to woRK with 

amnEsty intERnational. how do you thinK 

that bacKgRound impactEd thE booKs?

A   There are definite parallels between Am-
nesty’s work and the themes in Harry Potter. One of 
these is Amnesty’s initiatives for the release of po-
litical prisoners.

Harry’s godfather, Sirius Black, was a political 
prisoner. His best friend James Potter and James’ 
wife Lily were murdered and his godson Harry was 
orphaned. But on top of that trauma, he was ac-
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cused of committing the murders. Now if he had 
had a trial, he could have made a case for why he 
was innocent and how the real killer was still on 
the loose. But that couldn’t happen because the 
Ministry of Magic had suspended habeas corpus. 
This all happened at a time of great terror and in 
times of great terror, governments often lock peo-
ple away without a fair trial. We need not look very 
far for that. It’s happening right now in our own 
country. And not only are many of these prisoners 
innocent like Sirius, not only are they locked up 
without trial, they are subsequently tortured—an-
other issue which Amnesty works hard to stop.

In Harry Potter, the Wizarding prison known as 
Azkaban is guarded by Dementors. Dementors 
suck all the happiness from you, and you live in 
a state of tortured non-stop panic attack/depres-
sion. They literally feed off of the unhappiness 
in your soul until they suck your soul dry. This is 
the essence of torture and this is what’s been get-
ting done to people in Guantanamo Bay and Abu 
Ghraib and Eastern European prisons that the 
CIA helped build. People are locked away without 
a fair trial and then tortured. This is all done un-
der the rationalization that in times of terror, jus-
tice must be suspended in the name of freedom.  

So these Amnesty themes of political prisoners 
getting the right to a fair trial and the end of tor-
ture are consistent with the Harry Potter books and 
the values of Amnesty International. But JK Row-
ling in her personal work outside of the books, 
takes that a step further. This can be seen in her 
charitable work and advocacy on many fronts, in-
cluding helping children who are caged in Eastern 
Europe. Besides this incredible work, there are the 
words that she speaks outside of the confines of the 
books and these words help articulate the messages 
of Harry Potter.

Her commencement speech at Harvard in the 
spring of 2008 was unbelievable. She talked about 
her experience at Amnesty International as being 
formative for her imagination. She says, “If you 

choose to use your status and influence to raise 
your voice on behalf of those who have no voice; 
if you choose to identify not only with the power-
ful, but with the powerless; if you retain the ability 
to imagine yourself into the lives of those who do 
not have your advantages, then it will not only be 
your proud families who celebrate your existence, 
but thousands and millions of people whose real-
ity you have helped transform for the better. We 
do not need magic to change the world, we carry 
all the power we need inside ourselves already: we 
have the power to imagine better.”

Q   what can you tEll us about youR 

own RElationship to thEsE booKs? how was 

thE idEa of thE hp alliancE boRn?

A   It was when I graduated from college at 
Brandeis University that I found Harry Potter. I had 
heard of the books but had little interest in them. 
Upon graduating, I was teaching at a creative the-
ater camp, and I was amazed at the way these chil-
dren discussed and debated Harry Potter—with so 
much passion. It was insane. I was intimidated by 
these books. There were four released at the time. 
The teachers were enthralled by them, and urged 
me to read them.

I was still resistant. And then I started working in 
the Boys & Girls Club in Cambridge, and I was 
working with a completely different socio-eco-
nomic group of kids—racially and ethnically di-
verse—yet they, too, were lovers of Harry Potter. One 
of my colleagues was also obsessed with the books. 
She would read them constantly. I couldn’t under-
stand how it could be so great, but finally I asked 
her to hand me the first book, and she did. 

I read that first chapter, and I just started laughing 
so hard - the first sentence—“Mr. and Mrs. Durs-
ley, of number four, Privet Drive were proud to 
say that they were perfectly normal, thank you very 
much.” I was surprised. This is a subversive book 
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leged kids and helping them read locally, but then 
also challenging the rules of the game that are mak-
ing it possible for kids to go without food globally. 
And to challenge our politicians on both sides of 
the aisle that need to do something about that.

I think a key part of Harry Potter’s popularity is that 
it is an example of a myth that the world is so hun-
gry for, not just that they are funny books or that 
they’re entertainment or that they’re suspense-
ful or that they help us escape. They do all those 
things, but these books open our minds and our 
hearts to benefiting humanity in a way that I think 
we all know unconsciously needs to happen. And 
there’s something truly profound about the love 
that Dumbledore speaks about and the love that 
Harry has for his friends that ends up being what 
defeats Voldemort. And we need that love now. 
Not in any flaky sense of the word, but in a way 
that comes from deep within us and that we can 
share from our hearts.

Q   so you’RE using a languagE of play, 

of fantasy, of humoR to talK about 

political changE? much of thE timE, 

political lEadERs dEploy a much moRE 

sERious mindEd, policy-wonKy languagE. 

what do you thinK aRE thE implications of 

changing thE myths and mEtaphoRs wE usE 

to talK about political changE?

A   I think it’s so freaking important to break 
things down for people in a way that they can un-
derstand. We get into this wonky-talk. There are 
so many organizations doing amazing things, and 
they mobilize their membership really well—but 
it doesn’t connect to young people. Young peo-
ple, by and large, care. They care about issues like 
genocide, poverty, discrimination, and the envi-
ronment. They want to be engaged in these things, 
but the people who are going to be inviting them 
to engage, have to be thinking about “how do I au-
thentically talk from my heart to this young person 

that right away begins to indict what I eventually 
started to call a Muggle Minded attitude—being 
obsessed with “normalcy,” not being interested in 
imagination, not being able to see outside of one’s 
self. So I was swept away, and by the end of that 
first chapter, I turned to my colleague and said, ‘I 
think this book just changed my life.’ 

I raced through those first four books. I read them 
again and again, and began making personal con-
nections with them. I think when you read a book 
about a hero, you often become the hero. I would 
see myself as Harry in specific situations—and is-
sues that I have dealt with in my life. I really con-
nected to her sense of fantasy and imagination—
how utterly playful the books are. I was connecting 
to them from the point of view of how well written 
they were, how fun they were, and how much they 
spoke to me on a personal level. 

What I call the Dumbledore Doctrine—that, as the 
band Harry and the Potters says, “the greatest weapon 
we have is love” can actually translate into policy. 
That is really important. I began thinking, wow, 
the world needs Dumbledore. Then I read the 
fifth book, where Harry starts an activist group 
named Dumbledore’s Army. I began imagin-
ing myself going into the Room of Requirement 
and meeting with young people as if we were part 
of Dumbledore’s Army—and each of us could be 
like Harry Potter—could see ourselves in the hero 
role, not where we’re necessarily the chosen one 
to bring down all evil, but where each of us plays a 
valuable part in changing this world, where we are 
the shapers rather than the spectators of history. I 
think it’s amazing how we in this country with all 
of our resources have an opportunity to connect 
with people all over the world; and to do so in our 
relationships, through volunteering in our com-
munities, as well as through civic engagement in 
the political process. That doesn’t mean to engage 
in a partisan fashion, although people can feel free 
to do that, but the Harry Potter Alliance doesn’t 
advocate for anything in a partisan way. However, 
we do want our young people tutoring underprivi-
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in a way that’s authentic to their experience and to 
our shared experience?” One of the reasons why I 
was successful in beginning the Harry Potter Alli-
ance is that I’m such a hardcore Harry Potter fan. Had 
I not been such a passionate fan, had I not been 
caring about this myth so much myself, I wouldn’t 
have been able to translate the message as well.

And so it’s important, I think, when talking with 
young people to find out what you have in common, 
what you’re both passionate about, and then to 
translate that into the real world in a way that makes 
sense. Activism should be fun. Activism is fun. We 
had a meeting a couple days ago—a conference call 
for Stand Fast. We’re working with this amazing or-
ganization called STAND, which refers to itself as 
the student arm of the anti-genocide movement. 
But, and here’s where part of the fantasy comes in: 
we didn’t just call it a conference call. We called it 
a meeting of Dumbledore’s Army. You’re given a 
code, press pound, and you’re in the Room of Re-
quirement. Just like Harry got up and taught people 
how to do this, we’re going to talk to you about the 
issues. Everybody was briefed on how to talk about 
this issue that they are passionate about, and they 
did it from their own place. It was an amazing expe-
rience, but it was done through fantasy.

Q   you’vE alREady staRtEd down this 

path—so why don’t you say a littlE moRE 

about how thE fan community pRovidEs 

paRt of thE infRastRuctuRE foR somEthing 

liKE thE hp alliancE?

A   Yeah, it couldn’t happen without the fan 
community. When we started, I was blogging about 
these ideas—about the parallels between discrimi-
nation in Harry Potter and discrimination based on 
race or sexuality in our world. Or about political 
prisoners in Harry Potter and political prisoners in 
our world. About ignoring Voldemort’s return, 
and ignoring the genocide in Darfur in our world. 

But no one was reading my blog. Then I met Paul 
and Joe De George of the wizard rock band Harry 
and the Potters. These are two guys that started a band 
where they sang from the perspective of Harry Pot-
ter. They still do. They loved the idea of a Dumb-
ledore’s Army for the real world, and soon enough 
we began brainstorming ideas and I took my blogs, 
where I provided action alerts for how people can 
be like Harry and the members of Dumbledore’s 
Army, and they reposted it on their Myspace page. 
Their Myspace at the time was going out to about 
40 or 50,000 profiles. Now it’s going out to 
about 90,000 Myspace profiles. Soon other mu-
sicians began to form bands that were wizard rock—
bands based on characters in the book. Draco and the 
Malfoys were the bad guy band. The Whomping Willows 
based off of a tree at Hogwart’s. The Moaning Myr-
tles—there are so many of these bands, and they all 
began to repost together, collectively, the messages 
that I was writing. Soon, through these wizard rock 
bands, we were communicating with over 100,000 
Myspace profiles, and then the biggest Harry Pot-
ter fan sites wanted to be a part of it as well because 
this is a community that is just so incredibly en-
thusiastic, idealistic—believes in the values that are 
in Harry Potter about love and social change and the 
values in Amnesty, and they began to post what we 
were doing. We have about 3500 people on our e-
mail list. We have about 50 chapters. We have about 
12,000 Myspace members—about 1500 Facebook 
members, but we could not have done that without 
this larger network of wizard rock bands sending it 
out and of fan sites posting. 

In the last year, we’ve raised well over $15,000 
from small donations to fund the protection of 
thousands of women in Darfur and villagers in 
Eastern Burma. In the process we educate young 
people through podcast interviews with survivors 
of the Rwandan genocide in 1994, with policy ex-
perts, as well as with partnerships with groups like 
the Genocide Intervention Network and its stu-
dent arm STAND, the ENOUGH Project, Am-
nesty International, Aegis Trust and several other 
human rights organizations.
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And now we are building these chapters and we 
want them to exist in schools and after school 
programs.

Q   at thE samE timE, you’vE bEEn ablE 

to build an alliancE with somE vERy 

tRaditional political oRganizations and 

govERnmEntal lEadERs. could you say a 

littlE bit about how thEy’vE REspondEd to 

thE haRRy pottER alliancE appRoach?

A   When I first started calling traditional orga-
nizations letting them know that I wanted to help 
them, I was very afraid that they were going to hang 
up when I told them the name of the organiza-
tion is the Harry Potter Alliance. When I tell the 
organizations at first who we are, I have this initial 
insecurity about how they’re going to react, and 
at first this proved to be warranted because they 
didn’t know what to do with a group that is named 
after a fictitious book for young people and plus, 
we had no track record. Despite some challenges 
here and there, I must say that I was actually im-
pressed with how open minded some people were. 
I think the best example of this is the Co-Founder 
of the ENOUGH Project John Prendergast. John 
is a policy expert on issues of international crisis 
and truly is a celebrated activist. But John active-
ly looks for outside of the box ideas. When I met 
him in 2005 and told him about our new orga-
nization, my heart was pounding with nerves and 
he looked at me very intensely and basically said, 
“Dude. Comic books turned me into an activist. 
The least I can do is mention this in the book I’m 
writing with Cheadle.” And that’s Don Cheadle 
who starred in Hotel Rwanda. And this was crazy to 
me. And we are in that book, which was a New York 
Times best seller. It’s called Not On Our Watch: the Mis-
sion To End Genocide in Darfur and Beyond and it’s an ex-
cellent book.

But now when I call up organizations to form co-
alitions and partnerships I can tell them that we 
can get you thousands of people to see what they’re 
doing. This strategy is very important to us: con-
necting Harry Potter fans to non-government orga-
nizations that are doing impressive work. We’ve 
been in Time magazine, on the front cover of The 
Chicago Tribune Business section, and we’ve been in 
The Los Angeles Times. That sort of helps them take us 
more seriously now. Sometimes I have to pinch 
myself that now they’re coming to us.

Q   wE’vE talKEd about a numbER of nEw 

mEdia platfoRms in all of this—blogs, 

podcasts, social nEtwoRK sitEs, youtubE. 

how impoRtant is that infRastRuctuRE of 

nEw mEdia to Enabling thE Kind of woRK 

that you guys aRE doing?

A   Without new media, I don’t know what we 
would be doing.  I don’t think we would exist. We 
would be like students at Hogwarts without wands. 
We would be a club at one or two high schools, 
which would be fine. It’s great to be a club at a high 
school. But we probably would have a hard time 
being an organization that has 50 clubs that are re-
ally active, which we have right now as far as chap-
ters go, and a message that gets out to 100,000 
young people all over. We’ve got kids in Japan that 
are working on media reform issues in the United 
States. New media has provided us with an oppor-
tunity where we always say to young people that they 
have a voice, that their voice matters. The Harry 
Potter Alliance communicates with over 100,000 
young people across the world. None of this 
could’ve happened without new media platforms.*
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the project was a mobile video booth in 
the form of a miniature house that visited 
the csuN campus, and a select number 
of “off campus” locations leading up to 
the 2008 presidential election. visitors to 
the home were invited to record a video 
message addressed to the next presi-
dent of the united states. Anyone was 
welcome to enter the video house and 
record a message with complete privacy. 
over 400 video messages were recorded 
and posted online at www.dearmr-
president08.org.  Additionally, each video 
message has been burned to dvd and 
sent to President Barack obama at the 
White house.

GEri uLrEY is a 
filmmaker and educator 
living in Los Angeles.  she 
teaches film and television 
production and editing at 
california state university, 
Northridge. her two 

award winning shor t films, Pink no.22 and The 
Break, have played extensively on the festival 
circuit. she earned her MFA in film directing at 
the ucLA school of Film and television.

dear Mr. President was a public art, 
video and community building project that 
I launched over a year ago. I teach film 
and television at california state univer-
sity, Northridge (csuN) and conceived of 
the project as an attempt to increase civic 
engagement among young people.

While producing this project, i discov-
ered that people of all ages are hungry to 
share their thoughts, even if they don’t 
know it at first. The key element to the 
dear Mr. President project was the 
notion that we learn more about who we 
are as we hear ourselves speak. this was 
liberating for the person speaking their 
message, even if they were uncomfort-
able at first. When the video messages 
were shared with friends and family the 
listener was brought in and the transfor-
mation extended outward. the process 
impacted the community at large. 

i worked with a team of over 50 csuN 
students, faculty and staff in realizing this 
project. this included the cinema and 

Dear Mr.President
by geri uLrey

“Hello Senator McCain. Hello Senator 
Obama. I am Evan Washington. I am 
a student at California State University 
Northridge and a product of a single mother... 
School prices are way too high. I’m paying 
$700 worth in books on top of tuition and  
I can’t get financial aid.”

—oNE oF huNdrEds oF MEssAGEs rEcordEd throuGh thE dear Mr. PresideNT 
ProJEct LEAdiNG uP to thE 2008 NAtioNAL PrEsidENtiAL ELEctioN At cALiForNiA 
stAtE uNivErsitY, NorthridGE.
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television Arts department, the Art de-
partment, and the Northridge Public Art 
club, mentored by california state uni-
versity Northridge Professor kim Abeles. 
i received partial funding from the Judge 
Julian Beck Learning-centered instruc-
tional Grant. dear Mr. President is 
strictly non-partisan.

We are more powerful as a community 
when we are all represented and heard. 
Participants were encouraged to share 
personal stories, feelings, and thoughts 
about their lives.  Although visitors were 
encouraged to plan their visit, anyone 
could have spontaneously discovered the 
video house, entered it, and recorded a 
message.  the video house moved around 
the csuN campus from october 6th 
through November 6th, 2008. Most par-
ticipants recorded their messages without 
knowing the outcome of the election. 

student volunteers helped man the 
booth and served as videographers, at-
taining experience in video recording and 
also gaining real life lessons by working 
with the public. students in my digital 
editing class worked to digitize, color 
correct, and prepare the videos for up-
loading on the internet. the video mes-
sages were streamed in their entirety, 
uncensored. 

“Something that I think that 
you, Mr. President, should 
do more is talk about the 
poor and working class. 
Because never, ever, have 
I once watched the debate 

and you guys talk about the 
poor class, you always talk 
about the middle class and 
truthfully there is no middle 

class... so yeah, represent 
the poor class because that’s 
what class that I represent.“
— gabriaNa Myers,  
csuN freshMaN 

despite the media literate times we live 
in, not all people have access to a video 
camera and if they do, most people do 
not have the resources to record a video 
message and post it online. dear Mr. 
President circumvented this problem 
by bringing video and web casting tech-
nology directly to the people. 

in this past election the latest web based 
technologies opened up new doors for 
candidates to reach their constituents, 
specifically young people. In this climate, 
the dear Mr. President project 
resonated for many people as politicians 
and voters were communicating more 
and more via the Web. 

the language of this project draws much 
of its vernacular from the Mtv confes-
sional style booth that has been popular-
ized by reality shows such as The Real 

World, Survivor and Big Brother. the con-
fessional booth language has become such 
a part of our culture that when young 
people entered the video house they felt 
comfortable without much explanation.

What would you say if you have five, or 
ten minutes to sit down with the next 
president? 

this is the central question asked of 
dear Mr. President participants. 
the question makes you think about 
what is truly important in your life. What 
would you want to share with the most 
powerful leader of our nation?

“Dear Mr. President, my 
name is Olympia Jewett 
and I attend Culver City 
High. I would just like to 
inform you that my mother 

is in the war in Iraq right 
now and I would like her to 
come home. She’s been there 
for almost a year now and 
I need her to come home. It 
hurts me so.”
— oLyMPia jeweTT,  
cuLver ciTy high 
schooL sTudeNT
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A challenge i faced early on was to cre-
ate a space that manifested the signifi-
cance of this question while also mak-
ing participants feel welcome to speak 
intimately.  the solution was our video 
house, a comfortable place, a home.

the video house is actually a small utility 
trailer that i purchased via the online re-
cycler. it was previously used to haul ce-
ment and supplies. however, after weeks 
of painstaking work we transformed it 
into a miniature quaint little house. cool 
blue painted slats, a red shingled roof, 
‘grassy’ green Astroturf trim, wallpa-
pered walls, wood paneling, a painted 
floor, and a cozy chair, all worked to tell 
us that this was a house after all. this 

was not a stark, cold trailer, this was a 
friendly home where participants were 
made to feel welcome and to speak 
candidly about their lives and share their 
personal experiences. 

i believe that a vital component to mo-
tivating people to become involved and 
engaged with the system is to make the 
political very personal.

“I was born with severe 
epilepsy and wasn’t even 
supposed to get my high 
school diploma. Cal State 
Northridge just accepted me 
as a high transfer junior 

and all of my financial 
aid was taken away from 
me... I’m going to have to 
put CSUN on hold... I was 

having daily seizures and 
deadly seizures and still 
going to college, community 

LefT: gERi  ulREy in fRont of thE vidEo housE with studEnts nEaRby.  righT:  a studEnt givEs his  advicE to thE nExt 
pREsidEnt.  [Pho to  c red i t s : Lee  choo ; N i ku  ka she f ]
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college, it took me 10 years 
to accomplish my AA and 
over 30 years to go legally 
seizure free.“
— jeNNifer wiLLiaMs 
sTrigLe, accePTed  
as a juNior TraNsfer  
aT csuN

Participants who recorded messages 
often became deeply emotional. some 
commented that they were surprised by 
the experience as they became choked 
up, cried, and shared more of themselves 
than they had intended. 

the dear Mr. President project 
occurred at a critical time for our coun-
try, when many people felt vulnerable 
and in need. For people who recorded 
messages, the dear Mr. President 
project served as a release. having out-
lets for individuals to express themselves 
and become personally involved with 
the political process is gravely needed in 
our society. i believe that the dear Mr. 
President project offered just that to 
the many who participated. 

“I’m a marine. . . If 
you get elected I would 
supposedly hope that you 
would eventually take us all 
out, out of Iraq, and bring 
everybody home because I 
know I don’t enjoy being there 
and a lot of my brothers 
don’t... That would be really 

nice and also if you could 
take care of us when we get 
back as well. Thank you.”
— jesse wiLkes, csuN 
sTudeNT & u.s.  MariNe

during this election there were many vot-
ers who felt that for the first time their 
voices and their needs were being ad-
dressed. they felt hope that this time they 
would be heard. Many of the participants 
conveyed just that in their messages. 

But of course there was skepticism. 

Many asked, “What will happen with the 
letters? Will the next president of the us 
really watch them?”

the question was common. Will public 
policy be impacted in anyway? this is a 
good question that i can’t give an answer 
to, yet. i am waiting to see what type 
of response i receive from the White 
house. however, the goal of this project 
was not to change public policy. the goal 
was to give young people, specifically the 
students of csuN, a voice. By making it 
important and possible for young people 
to speak out they articulated their minds. 
this articulation in itself was meaningful 
and transformative. 

Many people who chose not to record 
messages remarked that they didn’t 
know what to say.

on the one hand, those remarks were 
disheartening to me and possibly reflect 
this point in history where critical think-
ing and thoughtful discourse seems to be 
losing ground to passive absorption of 
sound bites. on the other hand, it made 
me feel that perhaps we were indeed 
providing a needed community service; 
maybe we were onto something.

Many participants commented that this 
was the first time they had ever shared 
their opinions in a public forum. Many 
expressed feeling shy and self-conscious, 
before and after recording. however, 
most conveyed that they were happy 
that they had recorded their messages 
and felt positive about their experience

dear Mr. President was not just 
a video booth and website. it was an 
event. the video house was open for 
eighteen days, and each time conversa-
tions happened between strangers, in-
cluding the people passing by and those 
manning the booth. discussions and de-
bates occurred even with individuals who 
had no intention of recording a message. 
the dear Mr. President project 
successfully created a real world space 
for conversation in an otherwise com-
muter campus. students, faculty, staff, 
and visitors discussed everything: the 
economic crisis, health care, the war, the 
environment, gay marriage, the electoral 
process and their feelings about voting. 
the themes of the video letters seeped 
outside. individuals discussed and debat-
ed issues, they consoled and encouraged 
each other, and, most importantly, they 
listened to one another. 
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dear Mr. President was, in many 
ways, democracy in action. over 400 
individuals, students, staff, faculty and 
residents of Los Angeles recorded video 
letters. individuals took the task at hand 
very seriously, often taking the time to 
prepare their statements. We created a 
space that says, here, this is important, 
come inside, participate in this significant 
process, speak to the next president. it 
worked. While watching the videos you 
can hear it in their voices and see it in 
their eyes. Most participants were speak-
ing with the dignity and importance of 
speaking to the President. 

“My concerns right now, like 
most people, are the economy. 
I’ve been noticing a lot of 
smearing and gearing going 
around in the campaigns 
these past couple of days. I 
would appreciate it if you 
would stick to the issues. If 
you don’t have anything to 

say about the issues please 
do not say anything at all. 
This is not helping me, this 
is not helping my family, 

this is not helping America. 
We need to know what 
you’re going to do about 
this economic crisis. That is 
what the focus of the debates 
should be right now... I want 
to know, what are you going 
to do for me?”
— PauLa bouTTe, csuN 
MasTer sTudeNT

the messages contain not only passion-
ate commentaries on the issues of the 
day, but heart felt emotional appeals 
filled with anger, fear, hope and joy. 
Many directly ask the next president for 
help in their personal crisis. But, more 
than anything, the messages reveal a 
collective urgent and sometime desper-
ate need for a leader to help them help 
themselves. 

“What I’d like to tell you 
quite frankly is that every-
thing we do in this country, 
the way we heal the sick, the 
way we collect food, the way 
we draw natural resources 
such as petrol chemical, the 
way we conduct our foreign 
affairs, the way we conduct 
our wars, is simply not sus-
tainable. We cannot keep on 
doing things the way that we 
have been doing them. There 
isn’t enough oil. There aren’t 

enough human beings to 
fight. Too many people will 
become sick. And no amount 

of tax cuts is going to fix 
this. In this country we need 
a serious reassessment of 
ourselves, what it means to 
be Americans and what our 
government does for us.”
— aNThoNy yoNaNo, 
csuN sTudeNT

As the door opened and they stepped 
out of the video house, the participants 
were excited, revved up, relieved. some 
even came back to record a second mes-
sage. For me, the biggest surprise and 
most moving part of the experience oc-
curred when participants expressed deep 
genuine gratitude for having been given 
the opportunity to record the message. 
their thankfulness resonated within me 
on a personal level and i discovered that 
the dear Mr. President project had 
a very important place on the csuN 
campus.*

visit www.dearmrpresident08.org to 
watch over 400 video messages record-
ed as part of the dear Mr. Presi-
dent project.
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Students Speak Out. org
a  s o c i a l  n E t w o R K  f o R  yo u t h  c i v i c  E n g a g E m E n t

Combining skilled offline leadership with the power of the social networking  
platform to engage young citizens in policymaking.

b y  K i m  fa R R i s - b E R g  &  s a R a h  g R a n o f s K y

We spin our wheels in this nation trying to ‘make’ 

teens achieve certain social goals, all the while 

failing to ask teens what might motivate them. We 

want teens to “get involved” and contribute to the 

public good, but underestimate them, providing 

mostly superficial and meaningless civic engage-

ment opportunities. Yet these are the young peo-

ple who will go on to govern for our democracy 

and produce for our commonwealth. Psycholo-

gist Robert Epstein, at University of California 

San Diego, in The Case Against Adolescence explains our 

actions and the consequence: Adolescence infan-

tilizes young people. Deny them serious respon-

sibilities, keep them out of real work, give them 

virtually no contact with adults, tell them they have 

no function except to be schooled ...why would we 

expect them to be prepared for democratic par-

ticipation?

In 2007, the Citizens League—a nonpartisan or-

ganization building civic imagination and capacity 

in Minnesota—launched StudentsSpeakOut.org (SSO) 

to demonstrate teens’ competency and willing-

ness to participate if given the opportunity to take 

part in, even lead, public discourse. Teenagers 

want and have time to participate in public dis-

cussions.  Yet limited transportation and unavail-

ability from 9-5 prevents them from conventional 

participation. Where teens do participate, adults 

often question their competence or use teens to 

validate their own theories. With the right tools to 

understand and influence public process, howev-

er, teens could on their own time and from their 

own homes, schools, or community centers pro-

duce authentic, credible and useful information 

for problem-solving.

Since May 2007, Citizens League has tested, via 

SSO, whether social networking software like 

Ning could be manipulated to be a “right tool”. 

In 2007-2008, Minnesota teens worked on SSO 

to have genuine and unique input on issues like 

bullying and alternative education programs. They 

presented their findings at a Minneapolis Public 

Schools teacher training and to the chair of the 

education policy committee in the Minnesota 

House of Representatives. Later, in partnership 

with the organization Education|Evolving, SSO ex-

panded to Milwaukee, where teens are using SSO 

to provide insights on two issues of their choosing: 

identifying qualities of effective teachers/teaching 

and effective disciplinary strategies.

Indeed, there are benefits to using social net-

working platforms like Ning:
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kiM FArris-BErG, an independent 
consultant, is a designer and coor-
dinator of the students speak out 
initiative for the citizens League and 
Education|Evolving. 

sArAh GrANoFskY, sso ground 
organizer in Milwaukee, contributed  

quotes from the Milwaukee students. 

• If well-moderated, social networking spaces 

allow for discussion of issues, sharing of ideas 

and development of thought, amidst teens 

and adults from all kinds of schools and back-

grounds who are working collectively and con-

structively to define problems and solutions.

• Social networking, especially as it happens with 

Ning’s design, is viral: that is one new member 

can invite multiple new members, and each of 

those new members may invite multiple new 

members. In its first two months, Milwaukee 

SSO had over 100 members. In six months, it 

had over 400. 

• Anyone wishing to involve young people in 

policy and program design could become a 

member and ask teens to participate in their 

work. Mayor of Minneapolis R.T. Rybak 

joined the Minnesota site to ask teens to in-

form his Youth Violence Prevention plan.

• With project management, outputs are, to an 

extent, organized and visible to everyone. Stu-

dentsSpeakOut.org posts are a constantly develop-

ing online public library of teen input on vari-

ous policy topics. 

• Teens want to join. Social networking is fa-

miliar to teens, and highly localized online 

networks are socially appealing. Teens who 

join for social reasons can be converted to par-

ticipate in issues-discussions, particularly when 

they sense adults are listening. 

If SSO were merely a place to post and collect 

ideas, then Ning would be sufficient. But SSO is 

more than a Web site: it provides a much needed 

“public space” where people can gather to work out 

common ground solutions to common problems. 

This involves a behind-the-scenes, human-led, 

problem-solving process. Through the process, 

teens not only provide authentic input, but their 

thinking about complex issues becomes more so-

phisticated. They learn the value of their personal 

civic engagement and they experience the process 

of solving public problems. Those who choose to 

get more involved develop skills such as: moving 

from complaining about an issue to doing some-

thing about it; gathering input to understand the 

ideas of like-minded people and potential oppo-

sition; building common ground; forming and 

testing hypotheses; reporting results persuasively, 

and more.

Also through the SSO process teens make a differ-

ence in their communities. A group that decided 

to address safety in Minneapolis Public Schools 

designed and led a two hour teacher training on 

bullying. Teachers who attended told SSO evalu-

ators that they were surprised that students devel-

oped and led the 2-hour module including facili-

tation of the discussion among the professionals. 

Yet students were effective in changing the per-

spective that “skills” are necessary to prevent bully-

ing in the classroom to “relationships” are neces-

sary to prevent bullying in the classroom. The stu-

dents’ presentation also increased teachers’ respect  

c i t i z i n g ! ,  a  n E w  p l at f o R m , c h a n g E s  t h E 

dy n a m i c s  o f  “ w h o ”  h a s  i n f l u E n c E  i n  a 

d E m o c R a c y,  a l l o w i n g  t E E n s  t o  b u i l d  a n d 

R u n  p R o c E s s E s  t h at  p R o d u c E  i n f o R m at i o n , 

s o m E t i m E s  w i t h  a d u lt  c o a c h i n g ,  b u t 

w i t h o u t  a d u lt s  h av i n g  c o n t R o l .
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for the possibilities for an electronic forum such 

as Students Speak Out. This was important to the Citi-

zens League in its evaluation of SSO, since the idea 

of young people using electronic forums for pub-

lic input had not been well-received in all school 

environments for fear teens would complain too 

much about issues they don’t understand or that 

they would spread “hate” messages about particu-

lar teachers or schools.

in process design and management, the ability to 

work well with teens in the driver’s seat, can “listen” 

for themes and insights and which might be helpful 

to identifying solutions, and who are comfortable 

with social networking software. People with this 

mix of talents are scarce, however. So the Citizens 

League considered how to put the process more in 

teens’ hands in order to decrease the potential for 

adults to impose their own ideas and to increase 

the opportunity for new, genuine information to 

emerge from larger numbers of teenagers.

In 2009, the Citizens League will beta test its so-

lution—CitiZing!. CitiZing! will be the first-ever civic 

networking platform, drawing on the principles of 

social networking and project management plat-

forms to bring together stakeholders in public 

problems to work collectively to find solutions. 

CitiZing! puts teens (indeed all citizens!) in the po-

sition to manage civic discourse processes by re-

moving the mystery of “good” process design. Us-

ers customize a process in which they’ll work with 

other users to frame a public problem, co-create 

solutions, and identify ways to influence pub-

lic policy and practice. Throughout the process,  

o n  s s o ,  s t u d E n t s  l E a R n  t h E  va l u E  o f  

t h E i R  p E R s o n a l  c i v i c  E n g a g E m E n t  a n d  

t h E y  E x p E R i E n c E  t h E  p R o c E s s  o f  s o lv i n g 

p u b l i c  p R o b l E m s .

a scEnE fRom a REcEnt sso mEEting.

The Citizens League has found that Ning, which 

is built for socializing, works well for some aspects 

of the process, such as gathering and reporting in-

formation. But since Ning lacks a project-manage-

ment component, much of the process-learning 

takes place off of Ning on email, telephone, and in 

personal meetings. Small teams of student leaders 

work with adults who have significant experience 
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CitiZing! tools empower users with information that 

will allow them to learn and accomplish tasks that 

will bolster their potential impact. Tools will help 

users involve key stakeholders and experts, use ex-

isting research, freely exchange information, and 

encourage transparency, for example. CitiZing! em-

ploys familiar models—surveys, forums, wikis, to-

do lists, schedulers, and graphs—but each with its 

own “civic twist,” such as a wiki that has templates 

and screencast walkthroughs for drafting legisla-

tion. Also, a drag-and-drop “stakeholder map” of 

school bureaucracy structure.

CitiZing! will give teens the tools (literally) to ad-

dress public problems on the basis of their com-

petency and willingness to participate, not on age, 

location and previous understanding of “good 

process”. The software is designed to change the 

dynamics of “who” has influence in a democracy, 

allowing teens to build and run processes that pro-

duce information, sometimes with adult coaching, 

but without adults having control. The informa-

tion will be useful to anyone designing policy solu-

tions that require teens to behave in different ways.

Are students learning about democratic 

engagement and civics from Citizens League’s 

hybrid of process and technology?

The students involved say that investigating pub-

lic problems using SSO helped them learn about 

policymakers’ influence on public problems, and 

that their input matters. They also found that they 

can influence others’ (e.g. teachers’) behaviors in 

a positive way simply by letting them know they’re 

paying attention and taking it upon themselves to 

find ways to improve their schooling. Students 

found common ground with other students. Un-

derstanding others’ experiences helped them to 

better define their environment, and made their 

own troubles seem less harrowing. Understand-

ing their own power, students developed skills 

that they went on to try out in other settings, such 

as public speaking, setting goals and going about 

achieving them, and leadership.

Gathering evidence about quality teaching using 

Students Speak Out in Milwaukee, Bianca Williams 

said, “I have all of the advisors [teachers] on their 

feet wondering when I am going to come and in-

terview them. It’s pretty fun to know that the ad-

visors at my school are really paying attention to 

what they do and what they say, because they know 

I will be bringing it to their attention pretty soon. 

Thanks to SSO, I now feel confident in what I am 

doing.” Ashlee Bishop also of Milwaukee, WI says, 

“I think it is important that the students offer their 

opinions and insights because we are the main ones 

the educational policies are going to affect…The 

rules and guidelines the policymakers set forth are 

going to determine what we learn, how we learn, 

and where we learn.”

Shane Saunders of Brooklyn Park, MN, said, “I 

learned that [being an active] citizen is, for one, 

a lot of fun. It makes you feel really good about 

yourself and makes you feel responsible and ap-

preciated. [My peers now] say I’m insightful. 

I’m more organized for myself.”  Ashley Iverson 

of Spring Lake Park, MN reported, “I learned 

a lot about myself. Hearing other peoples’ sto-

ries, I realized mine wasn’t so bad. This year at 

my graduation I got up and spoke in from of all 

my teachers and 150 more—something I thought 

I would never do.  Students Speak Out has helped 

me open up. I am happy I did, ‘cause it was one of 

the best things.”*

Check out Students Speak Out, on Ning, for yourself: 

Minnesota – www.StudentsSpeakOut.org

Milwaukee – www.Milwaukee.StudentsSpeakOut.org

bianca

ashlEE

shanE

ashlEy
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Bro-Friending and Bro-Longing
m E d i a  c o d E s  f o R  E n g a g i n g  g u y s

b y  pa u l  b a i n E s

For the past 5 years I’ve been doing media edu-

cation work around the theme of masculinity. 

I work for a small alternative media non-profit 

doing workshops for youth in Toronto. Out of 

all the workshops I offer, one called “Who’s the 

Man? looking at pop culture and masculinity” is 

the most requested by teachers and youth workers 

and the most rewarding one for me to facilitate 

and reflect on. 

The best part of my job is going to youth confer-

ences promoting social justice and ecological sus-

tainability. My workshops are one small part of 

larger programs for education and action and it’s 

inspiring to participate in the diversity of projects 

and feel the positive energies for change. 

As an educator concerned with youth voices and 

choices, I’ve noticed two trends. First, females do 

most of the attending, organizing, and workshop 

facilitation. Secondly, the minority of guys who do 

attend these conferences don’t attend my work-

shop as much as their female peers do. 

I recently joked about renaming my workshop 

from “Who’s the Man?” to “Where’s the Man?” 

because of this lack of male engagement. 

I care about this work because I think males (myself 

included) need to be more engaged with their per-

sonal and social lives. Too often guys think gen-

der issues are about women’s lives and talk of male 

privilege commonly speaks of entitlement and si-

lences men’s pain within patriarchy. According to 

gender studies professor Michael Kimmel, man-

hood and masculinity are in a “perilous” condi-

tion as guys wrestle with the traditional gender 

norms of being the provider, the protector, and 

the problem solver. 

In Guyland: The Perilous World Where Boys Become Men 

Kimmel investigates young men’s lives through in-

terviews, research, and close cultural observation. 

He leads workshops at colleges and high schools 

and asks guys what “Be a Man” means. He sum-

marizes a “Top Ten” list for us:

 1. “Boys Don’t Cry”

 2. “It’s Better to be Mad than Sad”

 3. “Don’t Get Mad – Get Even”

 4. “Take It Like a Man”

 5. “He Who has the Most Toys When he  

Dies, Wins”

 6. “Just Do It” or “Ride or Die”

 7. “Size Matters”

 8. “I Don’t Stop to Ask for Directions”

 9. “Nice Guys Finish Last”

 10. “It’s All Good” (p. 45)

Kimmel’s ‘Guy Code’ (or psychologist William 

Pollack’s ‘Boy Code’) is wired into most North 

American media. I try to encourage students, es-



39vo l u m e  5 5 , n u m b e r  3   •   2 0 0 8  |  2 0 0 9

PAuL BAiNEs does media empowerment workshops in 
toronto for GlobalAware independent Media. he is a media 
generalist labouring in media production, advocacy, education, 
research, and dreaming. his website is: www.mediamindful.ca.  
Paul is currently coordinating a new blog on media and 
masculinity that he hopes will one day become a magazine.  
the blogsite star ted February 2009: www.mascmag.com

pecially guys, to think about the Code and its im-

pacts when gaming, watching movies, TV shows, 

and ads or listening to talk/sports/music radio 

shows. Educators can consider a broad range of 

questions to shape a discussion or lesson plan. For 

example, try some content analysis strategies and 

observe this Code in action by asking:

•	What media texts are popular with your male 

students and how does that content (relation-

ships, story, characters, language, assump-

tions, etc.) support, modify, question, or 

reject the Code?

•	How much variety is there when representing 

masculinity and what it means to be a good 

guy or bad guy?

•	Do certain media forms (music, television, 

movies, games, comics) or genres (sports, 

comedy, news, drama, action, animation, 

documentary) offer more variety?

•	How do sexuality, race, and class (independent-

ly and interdependently) shape masculinity?

•	How is the Code shaped by the commercial sys-

tem of media production and consumption?

In my workshops I ask guys to cut up magazines and 

make collages to answer the question “what does 

masculinity look like?” and we find similar con-

clusions about the Guy Code. Jackson Katz’s vid-

eos Wrestling with Manhood and Tough Guise also use mass 

media to decode and reflect on how masculinity 

and manhood are being constructed. With these 

examples, or ones generated in your classroom, 

guys can engage with media representations of the 

Guy Code and indirectly (yet strategically) con-

nect with their gender performances and feelings 

of empowerment. I like to use media awareness as 

a tool for self awareness. We can ask:

•	What is missing from this Code?

•	How have stories of manhood changed over  

the past 50 years?

•	What is a man’s success or happiness based on?

•	Do the representations of manhood cut  

men off from their emotions?

•	What emotions are acceptable for guys?

•	Do men and women respond differently to  

the Code and if so, in what ways?

•	How is conflict usually resolved?

•	Is it possible to always be in control?

•	What happens if guys are afraid, confused,  

uncertain, or not in control?

•	What does questioning masculinity look, 

sound, and move like?

I look at the work of Kimmel, Pollack, Katz and 

others and conclude that the Guy Code jams men’s 

ability and interest to be active in social movements 

and their own development as caring and active 

adults. Not only is the Code a script for detach-

ment and loneliness, but it even restricts the ability 

to admit what has been lost. Like consumerism, the 

Guy Code bulks itself up bigger than life because in 

the end it doesn’t nourish or sustain men’s needs. 

Norah Vincent, author of Self-Made Man writes, 

“Every man’s armour is borrowed and 10 sizes too 

big and beneath it, he’s naked and insecure and 

hoping you won’t see” (Kimmel, p. 43). 

No one is suggesting that most guys are blindly 

accepting this Code. Research and testimonials 

show that the Code is only getting stronger within 

a context of crisis and confusion. The Guy Code 

is a rebellion and adaptation in a time when men’s 

roles, rights, and rituals are unclear. Guys are re-

treating further into “Guyland” because it offers a 



40 T h e  J o u r n a l  o f  M e d i a  l i T e r ac y

safe space that asks no questions and gives simple 

answers. Yet, these answers are at odds with being a 

healthy human being with a range of relational and 

emotional needs. Plus, it’s easier to pretend “It’s 

All Good” rather than asking for help. In Guyland, 

Kimmel writes “if men have a difficult time ask-

ing for directions when they are lost driving cars, 

imagine what it feels like to feel lost and adrift on 

the highway of life (42). 

Reading and re-reading media texts open a dia-

logue with guys. Each text is an opportunity to lis-

ten and name what is going on and uncover what’s 

missing. But what are guys asking for? What direc-

tion do they want to go in? 

MTV’s new reality show BroMance is a timely media 

text. The set up is simple. Hollywood-heart-throb, 

Brody Jenner has an opening for a new male buddy 

to share his playboy lifestyle with. Nine guys from 

across the country compete to prove their ‘bro-

commitment’ in various ‘bro-mantic’ ways. MTV 

and Brody have taken a risky step constructing re-

ality about straight men’s close relationships with 

other straight men. Also, I Love You, Man follows a 

straight man’s quest to find a Best Man before his 

wedding day. The main character has sadly never 

been skilled at building close male relationships. 

With the support of his fiancée and a “Just-Do-

It” attitude his man-date experiences explore why 

men come together, or stay apart.

These are just two examples exploring male needs 

and relationships not typical in popular culture. 

Men in BroMance and I Love You, Man are openly seek-

ing close male friendships and prompting us to-

ward an important area of Guyland and the Guy 

Code. We can open up these texts just as we did 

above and design critical and creative responses. 

We can approach male friendships, real and medi-

ated, as road maps for what guys really care about.

How do we engage guys more? We need to make it 

cool to care and we can start with “bro-friends”. 

Male friendships based on honesty, vulnerability, 

respect, integrity, trust, and equality can con-

nect men’s inner and outer worlds. This type of 

belonging, (rather than relations of fear, domi-

nance, and escapism) can nurture self-respect and 

the courage to accept strength as well as weakness. 

Male “bro-mances” (or how about “bro-longing”) 

can also build a guy’s emotional literacy and the 

capacity to feel the beauty and tragedy in the world 

and how we are all connected. Friendships bring 

out the best and worst in us, but what makes them 

special is a base of commitment and being accept-

ed for who you are.

So much of Guyland’s media environment is full 

of dangerous and deadbeat guys that any alterna-

tive should be celebrated and better yet, started. 

Educators can question media texts on manhood 

and stay curious about the types of needs being 

communicated. Media examples and experiences 

of male friendship can give guys greater permis-

sion to care about others, connect with their own 

emotional lives, and relate to a world in need of 

some major repairs.*
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t h E  g u y  c o d E  J a m s  m E n ’ s  a b i l i t y  a n d 
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a n d  a c t i v E  a d u lt s .
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on Friday, november 7th, 2008, students, educators, and media activists from santa monica, california 

and milwaukee, wisconsin met online using skype.  high school students from several milwaukee area 

high schools and college students from santa monica college worked together to explore the role new 

media plays in transforming learning and civic engagement.

nick pernisco hosted the group at santa monica college with his students presenting their understand-

ing of media literacy issues and talking about the value of blogging in class.  geri ulrey, professor  

at california state university, northridge shared her video booth project “dear mr. president.” 

 youTh Media café 
      connEcts califoRnia and wisconsin. . .     

Karen ambrosh and Kate vannoy hosted the group at audubon technology and communication center 

in milwaukee.  Audubon students talked about their use of online learning while in the first year of their 

new small public charter school.  students involved in a newly formed milwaukee students speak out 

group shared their use of a ning site to organize students as a political force in local education issues.

Everyone involved was energized by the exchange of ideas and the exciting work that was being 

done at each site.  the high school students benefited from listening to what the college students 

had to share and the adults involved were impressed with the profound insights and questions of 

the high school students. the media café proved that moving beyond the walls of the classroom 

and giving students a voice in their own education is vital to truly engaging them in the larger 

global community.  

the national telemedia council and The Journal of Media Literacy are committed to collaboratively 

creating more of these media cafés to bring the ideas of the journal to life and to continue the 

work of creating a global, media-literate society. *

Online!
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Media Literacy as Timeless Learning
o n  t h E  pat h  to  h o l i s t i c  

m E d i a  l i t E R a c y  E d u c at i o n

b y  c a R ly  s ta s Ko

at  a g E  s i x t E E n  i  m a d E  m y  f i R s t  z i n E .  i  d i d  i t  b E c a u s E  i t  s E E m E d  f u n , 

d i f f E R E n t  a n d  a  l i t t l E  m i s c h i E v o u s .   i t  wa s n ’ t  a s  i f  i  h a d  s at  d o w n 

a n d  s a i d ,  “ h m m m m , s E E m s  l i K E  t h E  R E p R E s E n tat i o n  o f  w o m E n  i n 

m E d i a  i s  d o i n g  a  R E a l  n u m b E R  o n  m y  s E l f - c o n f i d E n c E .  i  K n o w !  i ’ l l 

R E c o n t E x t u a l i z E  t h o s E  i m a g E s  a n d  a f f i R m  m y  p E R s o n a l  w o R l d  v i E w  i n 

a  z i n E ! ”  t h at  l E v E l  o f  d E c o n s t R u c t i o n  w o u l d  h av E  t o  wa i t  f o R  l at E R . 

—carly stasko, author of Turbo Chicks:  Talking Young Feminisms

This short paper is an introduction rather than a 

conclusion because I am very much at the begin-

ning of a new journey, still healing and finding 

a new identity in a changing media landscape. I 

hope it is an important original contribution to 

developing a new framework for key strategies that 

extend media literacy by revealing its truly univer-

sal aspirations and applications. But of course my 

hope is not only academic. I hope others will find 

the ways and means to transform media literacy in 

order to connect with their own most pressing chal-

lenges. I hope you will look for areas of your own 

empowerment and draw from them in your own 

teaching. While one of the primary goals of me-

dia literacy is to encourage student empowerment, 

sometimes it’s also important—though uncomfort-

able—to look for our own areas of empowerment 

and healing as educators, so that we can find our 

own voices. I will for now begin what I envision here 

as a larger project that I will continue to pursue by 

sharing my story—a story about my mind, my media, 

my environment and my body. 

intRoduction 

In this paper I describe key personal and profes-

sional experiences which led me to develop a Ho-

listic Approach to Critical and Creative Media Lit-

eracy education. It is a first attempt to outline just 

how universally applicable media literacy is, and 

just how instrumental it proved to be for my own 

survival. In fact, it helped save my life.
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thE shift

All my life I had one way of explaining my attrac-

tion to media literacy, and this story has defined 

(even confined) my identity. As a teenager I found 

that media literacy helped me empower myself. But 

something happened a few years ago that disrupt-

ed that story. It didn’t invalidate it, but rather cast 

my own personal narrative in a new light. In fact, 

it dramatically changed my relationship with media 

itself. I want to share with you my story of learning 

as well as a call to action. 

I was first drawn to media literacy through To-

ronto-based ‘zine publishing and culture jam-

ming, driven by my own need for self-expression 

and civic engagement. I was a young “turbo chick” 

feminist, a ‘zinester, and a culture jammer (Stasko, 

2001). Culture jamming is the creative and sub-

versive act of ‘detournement’, when media activ-

ists remix the language of advertising to challenge 

the consumer ideals and stereotypes presented in 

mass media in order to present an alternative nar-

rative. Culture jamming can involve climbing up 

on billboards and changing their text, to creating 

tailored stickers to alter the message of bus-shelter 

ads – in all circumstances the act is playful, criti-

cal and humorous and yet addresses serious issues. 

As a young culture jammer I wanted to present an 

alternative vision to the stereotypes and images in 

advertising, and to reclaim the public space in my 

environment which had become dominated by 

commercial rather than community messages.

Later, I founded the Youth Media Literacy Project 

(YMLP) through which I have visited numerous 

schools, campuses and community centers across 

North America and contributed to the development 

of innovative curriculum and course work material. 

I have led workshops on ‘zine making, street art and 

social change, subvertising and media deconstruc-

tion, student activism and globalization.

Through my earlier experimentation with DIY 

media production and subversive media jamming, 

ranging from billboard liberation to public inter-

ventionist theatre, I learned to engage with media 

through a form of empowering play. This pro-

foundly impacted how I view media literacy and 

pedagogy. I see play and process at the core of media 

literacy learning because the media context is con-

tinually shifting and students are most empowered 

by skills that can help them engage with media in 

an adaptive manner. I often returned to the meta-

phor of jamming and the three meanings of jam: 

jamming the machinery, jamming as a form of im-

provisation, and jamming as a way of preserving 

sweet things. Similarly I saw media literacy in action 

as a means of challenging mechanizations of au-

thority and oppression, improvising with symbolic  

cArLY stAsko is a self-titled imagitator – one who agitates 
imagination.  she is also an ar tist, activist, educator, writer, 
radio/television producer, and creative healer.  As founder and 
director of the Youth Media Literacy Project for over a decade, 
she has visited various high schools, universities and community 
centres across North America, leading creative and empowering 
workshops in association with school boards and non-profits 
including uNEsco. she is featured in the award winning 
documentaries Culturejam and Fierce Light: When Spirit Meets 
Action as well as in the international best-selling book NO LOGO 
by Naomi klein.  

currently carly is completing her Masters thesis at oisE/
ut in toronto where her research has focused on holistic 
Approaches to Media Literacy Education.
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and filmmaker Miranda July. The article discussed 

her projects titled “Learning to Love You More” 

both a “web site and series of non-web presen-

tations comprised of work made by the general 

public in response to assignments that are posted 

online”(July, 2006). Among the examples of as-

signments listed in this brief article, one particu-

larly stuck out. It read, “Heal Yourself”. That was 

the first time that I imagined that healing myself 

could be a form of art or creative expression—and 

yet it made perfect sense!

That night I raided the supply room and used hos-

pital tape and scissors to make collages out of the 

magazines from the waiting room. This time I gave 

all the models bald heads, as if they had recently re-

ceived Chemotherapy. Cutting and pasting maga-

zines from hospital waiting rooms, I created a ‘zine 

to leave in the hospital for other patients and their 

families to see. This ‘zine was a place to experiment 

with new realities I was trying to contend with. It was 

also a place for me to express myself and connect 

with other young cancer patients facing the same 

challenges. As I played with the images I felt the 

familiar shifting of power. While in the hospital I 

also began making personalized healing music with 

my own lyrics and remixing recorded samples from 

the hospital, most significantly the sound of a big 

bell mounted on the wall of the Princess Margaret 

Hospital chemotherapy unit which is reserved for 

ringing upon the completion of one’s final chemo 

treatment. I still dance to this triumphant song with 

the ringing bell loop playing over a vibrant hip-hop 

rhythm. Instead of simply reacting in fear to what 

was happening, I felt stronger. I felt like an artist, 

integrating and adapting to the challenges of the 

medium. This time the medium was me.

In the spirit of critical creativity, I analyzed and 

deconstructed the military metaphors my doctors 

used about cancer treatments, and then created 

new metaphors that suited me better. I began to 

visualize my immune system like a well-run and 

creativity, and finally, as a means for students to 

make themselves heard through the creation of a 

new culture, new narratives and new interpretations 

resulting from critical and creative engagement.

Little did I know how such skills would continue to 

help me in challenges that lay ahead for me. These 

skills originally developed to empower myself and 

subsequently my students, later helped save my 

life. The method (jamming) didn’t change, but 

the medium did. First I jammed billboards, and 

then I jammed my own body. I discovered the ME 

in MEdia.

Jamming cancER

A few years ago I was diagnosed with Hodgkin’s 

Lymphoma, a form of cancer that often affects 

young people, and which fortunately has a very 

high success rate from treatment. It was while in 

the hospital in the early weeks of my healing jour-

ney that my then colleague (and now fiancé) told 

me that I had to try to culture jam cancer. He said, 

“There’s got to be a way you can jam this Carly. If 

anyone can figure out how to culture jam cancer 

Carly, it’s you.” Shortly after the diagnosis I was 

undergoing tests in the hospital, and happened 

upon a story in Bust magazine about Indy-artist 
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experiences happened when I brought my suitcase of 

costumes to a meeting of over 30 young adult can-

cer patients like myself. I led a workshop on finding 

your inner super-healer in which we all dressed up 

like our own super heroes, reclaiming our symptoms 

as strengths (ex: “Introducing Hot Flash! and The 

Bald Eagle!), often embodying our own immune-

systems together as we celebrated our strengths and 

courage together.

Too often we receive messages from consumer cul-

ture that discourage the imagination, instead prom-

ising us power through choosing and buying. We 

are surrounded by images of fetishized products 

and bodies which try to define our hopes for us. 

However, the creative power has always been ours; 

everyone can be the artist of their imagination. We 

don’t need to buy empowerment, we can grow our 

own!

I’ve begun to see my exploration of media activism 

as a healing journey, one in which I engaged fully 

with my environment by using my imagination and 

creative energy to shift relationships and power. My 

original story was one of trying to empower myself in 

what felt like an oppressive media context, and 

that has always shaped my approach to media 

literacy. But now I’ve had another experience 

that’s uniquely different but also has impor-

tant parallels that made me rethink media 

literacy education. Jamming adver-

tising from a billboard that has an 

oppressive or sexist message wasn’t 

that different from jamming the 

dominant military metaphors 

that describe cancer, because I 

found both to be limited and 

disempowering. 

loving community, where everything is recycled 

and sustainable. I knew from my media literacy 

background that there were a myriad of ways to 

tell the same story, and so I felt empowered to take 

on a more powerful role in telling my own story. 

I would not use the word “mine” to describe “the” 

cancer – it was just passing through. Eventually my 

family, friends and doctors began to adopt this 

new paradigm too! I felt remarkably encouraged 

as I deconstructed the language about health and 

disease, using all my creative abilities to jam the 

situation. I took this re-conceptualizing of medi-

cal metaphors and narrative to a new level when I 

embodied my image of the white blood cell/civic 

leader. I dressed up like a white blood cell and 

acted out new empowering narratives about heal-

ing based on the science of hematology and im-

munology, inspired by my own imagination and 

guided by my felt sense of the healing in my body. 

My friend dressed up as “Friendorphines” (heal-

ing endorphins inspired by friendship) and my 

then boyfriend (now fiancé) dressed up as “Love”, 

both of them supporting characters in this great 

drama taking place inside my body. Talk about 

Do-It-Yourself media!

As my creative healing process unfolded, 

many of my fellow cancer patients 

took strength from my unique 

approach. Many of them 

had never considered 

an alternative option 

to submitting to the 

dominant narratives 

of western medicine. At first 

they would just laugh at my 

songs, collages and costumes 

(laughter being no small feat in 

a cancer ward!), but soon it be-

came clear that my courage to 

challenge the dominant nar-

ratives could spread. One 

of my most meaningful 

eMbodied Media LiTeracy. stasKo 
dEconstRucts thE mil itaRy mEtaphoRs  

of cancER and dREssEs up as hER  
imagE of a whitE blood cEll .



46 T h e  J o u r n a l  o f  M e d i a  l i T e r ac y

see media literacy as a key adaptive skill in our rap-

idly changing culture and environment. That’s why 

I’ve come to see the importance of bringing holistic 

pedagogical practices which focus more on trans-

formation, process, timeless learning and meaning 

construction to media literacy education. 

widER lEsson/implications

I didn’t find media literacy in the classroom; I 

found it in the streets, with my media activist peers. 

It took visionary teachers like Barry Duncan (known 

as the father of media literacy in Canada) and other 

members of the AML (The Association for Media 

Literacy) to see how, for example, culture jamming 

could connect to media literacy education – it was 

they who first brought me into the classroom (a me-

dium I was excited to jam as well). We need to carry 

on that tradition of recognizing the learning when 

it’s happening. 

It is important to think about how to distill the 

critical process into adaptive strategies for voice and 

empowerment, and to notice unexpected areas of 

application by broadening our notion of what me-

dia literacy is. This will also help us to see the value 

of media literacy in our ever-changing global so-

ciety, because in addition to an ability to navigate 

advertising and logos, it is a skill necessary for navi-

gating life itself. 

Whereas I originally used media literacy to chal-

lenge consumer culture and transform my envi-

ronment and identity, my project has taken on 

larger ambitions: my own broadening applications 

have led me to transform my understanding media 

literacy itself. It wasn’t simply that I applied media 

literacy. My own understanding of it was perma-

nently transformed and expanded in the process. I 

can’t go back to my old ways of engaging in media 

literacy. I am in a new place, and need to recreate 

new ways. At times the old me and the old ways of 

engaging in media literacy seems limited and nar-

In both cases I had to improvise with what was there, 

to have the courage to subvert a dominant narrative, 

and the creativity to generate a new narrative in which 

I had voice and could feel engaged in a meaningful 

and empowered way. This reinvigorated my pas-

sion for media literacy education because it showed 

me that processes learned in one context can be ap-

plied in unanticipated future ways. I have come to 
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row, but I see them as a good starting point. The 

point is to continually grow and unfold.

We all have a survival instinct that has evolved over 

thousands of years. In a time when our culture and 

environment is changing more rapidly than ever 

and we encounter more information and stim-

ulation than any generation prior to us, it is in 

culture and education that evolutionary leaps can 

happen to help us adapt and survive—even as what 

counts as ‘survival’ is changing. 

Everyday we encounter power, expressed in the 

form of symbolic meaning making. If we expand the 

notion of media literacy to include a more holistic 

interpretation of both ‘media’ and ‘literacy’ then 

we can develop a new approach which can empower 

students, teachers, families and citizens in learning 

how to be actively enfranchised when encountering 

such power. 

There is a heated debate about whether educa-

tion is about preparation for work or for citizen-

ship. Within the media literacy field the question 

is whether to develop connoisseurship about media 

or a more critical analysis of media messages. While 

I am fully immersed in those debates myself, by re-

flecting on my own personal experiences of survival 

and empowerment I see that media literacy edu-

cation is about preparing us for unknown future 

challenges. To that end it has to be open-ended and 

inclusive. This holistic approach is very likely hap-

pening in many classrooms, but it might be hap-

pening outside of the curriculum or stated intent, 

perhaps emerging out of the very human needs for 

empowerment and voice. As educators it’s essen-

tial for us to recognize this importance. Much of 

what students have to learn is already in them and 

the teachers’ task is to draw it out. We have to help 

our students discover their own survival instinct and 

what that means within our modern media context. 

The aim is that they not only survive, but also thrive. 

Something media literacy educators may notice is 

the distinctive times when students have used les-

sons and concepts in personally empowering ways. 

Rather than simply reproducing knowledge for 

class they are tapping into their own wisdom as to 

transform themselves and the world.

Students of media literacy continue to emerge 

throughout their lives. Yet media literacy itself is 

emergent. There are media everywhere, and in all of 

these contexts there is an implicit or explicit author-

ity. The true purpose of media literacy is the ability 

to interpret, challenge and transform those mean-

ings. I’ve had my own transformative experiences 

as a result of media literacy education, and in turn 

some of these experiences have led me to transform 

my vision of what media literacy can be. My old way 

of doing media literacy is like old shoes that no lon-

ger fit. I have a transformed vision of what media 

literacy is, rooted in my own experience. 

conclusion 

One of the tenets of media literacy is that all media 

are a construct, and hence we can construct and 

deconstruct them. It was an empowering moment 

when I realized that the metaphors doctors used 
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to describe me were just that—metaphors, rather 

than absolute truth. Since they were also con-

structs I could deconstruct them just the same way 

I learned to deconstruct advertising. I now see that 

the process isn’t that different, though the context 

and medium were. 

One of the best guides in developing a holistic ap-

proach to media literacy education is to consider 

the ways in which media literacy is applied holisti-

cally in divergent and interdisciplinary fields. Not 

only is it something that can be learned holistical-

ly, but is something that can be applied holistically. 

It was an awakening for me to realize this.

I creatively reinterpreted and extended the mean-

ing and use of media literacy to help me deal with 

cancer, but this also permanently transformed my 

old way of thinking about media literacy itself.

It gave me a new vision of what media literacy could 

be. I’ve been taking time while I heal to reflect on 

that more, and now I feel poised to test it out in 

the classroom and see just what that new kind of 

media literacy looks like. 

All good work must come from a personal place 

within, and media literacy is no exception. So I in-

vite you to consider and notice where media literacy 

is happening outside the lines, beyond curricular 

expectations. The drive for self-expression and em-

powerment is strong and apparent all around us. I 

invite you to practice noticing it in yourself and in 

your students.*

assignmEnt

Write a journal entry about three different 

times when you challenged authority to define 

an aspect of yourself, your life, your environ-

ment and/or worldview. Feel free to include 

drawings, images, newspaper or magazine 

clippings, song lyrics, or any other creative 

technique or source. Reflect on the experience 

and consider the following questions:

• What was my motivation? 

• What unique challenges did I face?

• How is/isn’t my story reflected in mass  

media and why?

• What knowledge base and experience  

did I draw from?

• How did this process transform my 

understandings of myself, of media, of 

literacy? 

• How would I integrate lessons learned  

from these experiences into my approach  

to teaching?
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sPriNgiNg uP a 
revoLuTioN:  Media 
educaTioN sTraTegies 
for TweeNs

by salina abJ i 

Re-thinking Media Education: Critical 
Pedagogy and Identity Politics
hampton Press , 2007

…Not only do contemporary media 
education strategies underestimate 
girls’ abilities to read and critically 
analyze media messages, they also 
overestimate the power of “critical 
viewing” alone as a strategy for 
empowering girls.  Furthermore, 
emphasis on consumer-based 
activism does little to address the 
problematic corporate practices 
behind ads, or the everyday 
experiences of tweens living in 
an increasingly branded world.  
MediaWatch’s findings therefore 
challenge feminist theorists, activists, 
and media educators to develop new 
strategies for resistance and resiliency 
– strategies that incorporate, rather 
than alienate, the opinions and 
experiences of girls.

youNg woMeN 
NegoTiaTe, resisT  
Media iMages 

by nicolE bautE

Our Schools, Ourselves
ccPA 410-75 Alber ta , ottawa, on K1P5e7.

The cultural ideal for women is 
younger, thinner, richer and sexier 
than ever before.  The situation for 
young women is dire: What options 
do they have for positive role models 
who will help them see through this 
barrage of negative images?
 
A series of interviews with regular 
Canadian teenagers gave me some 
hope.  These young women seem to 
have the tools to think critically about 
the images they consume.  Even if 
their consumer habits are influenced 
by marketing and entertainment, 
their values and dreams are reflected 
in everyday heroes like mothers and 
grandmothers, and some alternative 
celebrity role models.

Resources for Further Reading
publ i shEd Essays  on mEdia  Educ ation and  

youth voicEs  sElEctEd by  barry duNcaN

PoPuLar Media, 
criTicaL Pedagogy 
aNd iNNer ciTy youTh

by dianE wishaRt lEaRd  
& bREtt lashua

Canadian Journal of Education 
29, 1 (2006) : 244-264

in this article, we explored ways 
youth, traditionally silenced, 
engaged with popular culture to voice 
experiences and challenges dominant 
narratives of public schools and 
daily lives.  We also considered how 
educators use popular culture as 
critical pedagogy with inner city 
youth.  Through ethnographic 
bricolage and case study methods, 
and drawing from cultural studies 
and critical pedagogy, we have 
presented two case studies.  One 
study highlighted how a school 
used popular theatre and critical 
literacy to connect with students’ 
experiences.  The second focused 
on narratives in students’ rap songs.  
These case studies highlight the 
risks, challenges, and potential for 
building respectful and reciprocal 
relationships with students.
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troubled and troubling youth: 
inner-city youths as “gang bangers”; 
teen mothers as “children having 
children” and “welfare bums”; 
and girls as fashion obsessed and 
impressionable.  I considered the 
relationship between news coverage 
of youth and educational programs 
and curriculum and explored the 
possibilities and limits of various 
strategies aimed at producing and 
circulating diverse youth self-
representations in the mainstream 
and alternative media, including 
involving youth as co-researchers.

sTudeNTs’ chaLLeNges 
To criTicaL 
PedagogicaL ThiNkiNg 

by saRa bRagg
 
Re-thinking Media Education
hampton Press , 2007

To develop ”postmodern 
pedagogies” that might respect the 
specificity and context-dependence 
of meaning, perhaps we should 
begin to consider how we could  
work with these students’ every day 
poetics of association, relation, 
comparison, and substitution, 
rather than through critical 
pedagogy’s abstract logic, revelation, 
rules and application of a language 
the teacher supplies. There is an 
issue of social justice here, a demand 
to know what a text means and why 
they may exclude those who feel 
less comfortable with academic 
discourses. Asking of any text,  
“What is this like? What does it 
remind you of?”

disability is seemingly erased in 
the phobic utterance.  Phrases like 
“That’s so gay” and “That’s retarded” 
are used colloquially to indicate that 
an object or event is senseless or 
silly.  These speech acts become so 
routinely abstracted that those who 
perform and witness them lose sight 
of the real gay and disabled people 
whose very lives are overcoded with 
negative social and individual value 
by such idiomatic usage.

…The crises of youth deviance that I 
examine here, and that are expressed 
in the debates about Eminem, in the 
wake of the shootings at Columbine 
High School in Littleton, Colorado, 
and in popular culture in Boyz N the 
Hood(1991) and Kids(1995), circulate 
metaphors of disability and queerness 
to manage the “threat” of a non-
normative heterosexual masculinity 
that is tied to questions of racial and 
class mobility.

fraMe work:  heLPiNg 
youTh couNTer Their 
MisPrePreseNTaTioNs  
iN Media

by dEiRdRE m. KElly
 

Canadian Journal of Education 
29, 1 (2006) : 27-48

drawing on several ethnographies 
with youth participants, I identified 
and critiqued three frames that 
help to comprise the mainstream 
media’s larger framework of 

schooL of (PuNk) rock: 
aN auTobiograPhicaL 
raNT oN educaTioN

by antonio lópEz 

Media Literacy,  A Reader
Peter lang , 2007

whenever I begin a media education 
project with teenagers, I start by 
saying that everything I learned 
about media I learned in the school 
of punk rock. …I teach them to be 
rebels, which is contrary to what the 
education system encourages. …In 
a workshop in Brooklyn, I asked a 
group of African-American youths 
if they knew of any artists who had 
politically or socially conscious 
lyrics.  None had.  Then I showed 
them Public Enemy’s Fight the Power 
video shot by Spike Lee; they were 
speechless.  It was as if aliens had 
entered the room and seized their 
brains.  However, I’d seen this look 
before; I knew it meant they were 
absorbing something meaningful.  
Rebellion was getting under their 
skin, and in the school of punk rock, 
that’s what it’s all about.

bad boys:  
absTracTioNs of 
differeNce aNd The 
PoLiTics of youTh 
‘deviaNce’

by todd R. Ramlow

Youthscapes
Ed. maira , univers i ty  of  pennsy lvania  
Press , 2005

as in common homophobic 
discourse, the object of devaluation 
and intolerance in discourses of 



Do you have these media literacy resources?
i f  you missed these Journal of Media Literacy and Telemedium issues, they and  

many others are sti l l  avai lable . Each issue of the indispensible archive of  
media l iteracy contains useful information, usually targeting a pertinent topic . 

select from the choices below and fi l l  out the order form on the opposite page.

  b Row s i n g  t h Ro u g h  t h E 
y E a R s : ParT 2  [v54, n1, 2007, 64 pgs]
continues the retrospective from Part i: 50 years of 
Media Literacy as seen through the chronicles of the 
American council for Better Broadcasts/National 
telemedia council; From early AcBB newsletters to the 
development of Telemedium and the Journal of Media 
Literacy (1983–2003).

  t h E  n E w  l i t E R ac y 
R E n a i s s a n c E : media convergence  
and the collective community  
[v54, n2&3, 2007, 80 pgs]
Edited by Martin rayala. this issue features some of 
today’s most advanced thinkers in the frontiers of  
new media literacy and the virtual world. Among  
the major authors are: henry Jenkins, Alice robison,  
Eric zimmerman, Julie Frechette, and renée hobbs.

  c u lt u R a l  d i v E R s i t y:  
issues of diversity in media Education  
[v55, n1&2, 2008, 80 pgs]
Guest edited by david considine, this double-issue 
features articles regarding diversity in media education  
in light of the landmark election year in the u.s.   
key authors include: carlos cortes, cornell West,  
cam Macpherson and others.

   c h a l l E n g E s  a n d  
o p p o Rt u n i t i E s  integrating  
media literacy into the English classroom  
[v53, n2, 2006, 88 pgs] 
karen Ambrosh & Marieli rowe, Editors.  Featured 
authors include donna Alvermann, Neil Andersen, david 
considine, Barry duncan, John Golden, renée hobbs, 
Jeff share, Allen Webb, and others.

   b Row s i n g  t h Ro u g h  t h E 
y E a R s : ParT 1  [v53, n1, 2006, 28 pgs]
A retrospective of the first thirty years years of 
Media Literacy as seen through the chronicles of the 
American council for Better Broadcasts/National 
telemedia council; From early AcBB newsletters to the 
development of Telemedium and the Journal of Media 
Literacy (1953–1983).

   E m b R ac i n g  d i v E R s i t y 
i n  t h i n K i n g  multiliteracies for a 
multicultural world  [v52, n3, 2005, 24 pgs]
Edited by karen Ambrosh. Features articles by  
david Buckingham, carlos cortés, Alan November,  
kenneth smith, ronald takaki.

   v i d E o  g a m E  c u lt u R E 
 seizing the chance for good learning
[v52, n1&2, 2005, 104 pgs]
Edited by Martin rayala. opens the new educational 
connection between game culture and Media Literacy.  
Ten major authors in the field include James Paul Gee, 
henry Jenkins, idit caperton, and kurt squire. Also 
includes Part iii (of three) of Emerging Authors: New 
Voices in Media Literacy. 

  t h E  n E x t  g E n E R at i o n  
i n  m E d i a  l i t E R ac y  unsolved issues 
[v51, n1, 2004, 52 pgs]
Edited by Martin rayala and Marieli rowe. Addresses 
key media literacy issues from the 2003 international 
video conference: New Media & digital culture; 
testing the Limits of democracy; Global Media 
Education; and Media Literacy in theory & Practice.

   t u n i n g  i n to  d E m o c R ac y 
citizenship, media & media literacy  
[v51, n2, 2004, 52 pgs] 
Guest edited by david considine and Frank Baker. With 
feature articles by Barry duncan, david Buckingham, 
robert Mcchesney.  Also includes Part ii (of three) of 
Emerging Authors: New Voices in Media Literacy.

  v i s i o n s / R E v i s i o n s  
moving forward with media Education  
[Ntc 2003, book, 7”x9” paperback, 182 pgs]
special 50th Anniversary publication, anthology of top 
authors from around the world, a virtual textbook 
of the key issues and ideas shaping media literacy 
education for the 21st century.

  5 0  y e A r s  toward a media wise society 
[2003, 12 pgs]
A brief publication which chronicles Ntc’s 50th 
Anniversary events including the international Media 
Literacy Forum and a statement of Ntc’s mission and 
philosophy.

  m E d i a  l i t E R ac y  a n d  t h E 
a Rt s  sounds, images, movement, objects, 
spaces, Experiences [v49/50, n1, 2003, 98 pgs]
Edited by dr. Martin rayala.  A visionary, 100-page issue, 
building the innovative bridge between Media Literacy 
and the Arts. Five parts, with twenty-three authors.



thE national tElEmEdia council, woRKing towaRd a mEdia wisE,  

literAte, GlobAl society since 1953, invites you to Join us!

d o  yo u  wa n t  to  R E c E i v E  yo u R  ow n  c o p y  o f

subscRibER /  mEmbER infoRmation

N A M E   –   N E W          r E N E WA L 

A F F i L i At i o N  &  A r E A  o F  P r o F E s s i o N A L  E x P E r t i s E  o r  i N t E r E s t

P r E F E r r E d  M A i L i N G  A d d r E s s   –   o F F i c E          h o M E

c i t Y,  s tAt E ,  z i P

c o u N t r Y  &  c o d E

P r E F E r r E d  P h o N E  N u M B E r

E - M A i L  A d d r E s s

subscRibER /  mEmbER suppoRt catEgoRiEs

Individual
subscription $35
supporter $50 
Patron $100

Organizational
organization / Library $60
corporate sponsor, from $500

subtotals

subscriber / member / supporter

postage (*international subscribers please add postage)

Canada or Mexico, add $18

Outside North America, add $23

additional past Telemedium issues (see below)

donation

ToTaL eNcLosed (iN u.s . doLLars)

Additional copies of Telemedium (now The Journal of Media Literacy) are  

available for purchase individually or in sets. contact ntelemedia@aol.com 

for more information. Available issues include:

  Celebrating 100 Years of Film • Telemedium: Dedicated to Jessie 

McCanse • understanding television, A healthy Balance: Issue of 

Media Literacy and Health • children, Youth and the Media: Beyond 

the Millennium, Toronto Summit 2000 Conference • Toronto Summit 

2000 conference: Children, Youth and the Media • National Media 

Education Conference, June 23-26, 2001 • Global Studies and 

Media Literacy • Pride and Joy: Media Literacy and the Early Years • 

Media and Youth–Wonder Years or risky Business: How the Media 

Construct Teens • Media Literacy and the Arts, (Double Issue) • The 

Next Generation in Media Literacy • Tuning Into Democracy • Video 

Game culture: Seizing the Chance for Good Learning (Double Issue) • 

Embracing diversity in thinking: Multiliteracies for a Multicultural World •  

Browsing Through the Years, Part I • challenges and opportunities: 

Integrating Media Literacy into the English Classroom • Browsing through 

the Years, Part ii • the New Literacy renaissance: Media Convergence 

and the Collective Community (Double Issue) • cultural diversity: Issues 

of Diversity in Media Education (Double Issue) • BOOK ANTHOLOGY 

visions/revisions: Moving Forward with Media Education (7 x 9”, 194 pgs)

$

The
 Journal of Media Literacy? 

The future of education lies in media literacy!

the Journal of Media Literacy is published up to 3 times annually. single 

copies are available additionally or to non-subscribers for $15–$20 u.s. 

depending upon issue. 10 or more copies are available for a discounted 

price of between $10–$15 U.S. each. Please contact us for specific 

pricing information. 

Annual dues are renewed in the spring of each year and are good for 

that year. New members/subscribers will receive the full year’s issues for 

the year in which they are joining.

the Journal of Media Literacy welcomes underwriting. call or email 

Marieli rowe at Ntc for more information.

Make check or money order payable to:

national telemedia council, inc.
1922 university Ave.
madison, wi 53726
(608) 218-1182
ntelemedia@aol.com

Or join online at:

nationaltelemediacouncil.org




